


Project coordinator: Tamara Gojkovic
Editor: Constantina Markou
Production: Youth for Exchange and Understanding, 2014.

All the contents and NFE tools and activities in this publication have been developed
by trainers and participants of “Exercising our rights!” process. Reproduction of
material from this publication is authorized for non-commercial educational purposes
only, provided the source quoted.

“Exercising our rights! Developing new tools in support of social cohesion” has been
funded as annual workplan 2014 by European Youth Foundation.

©Youth for Exchange and Understanding, November 2014



CONTENTS:

1. PREFACE
1.1 THE TRAINING COURSE
1.2 OBJECTIVES
1.3 YEU INTERNATIONAL
2. SOCIAL COHESION
2.1 BACKGROUND
2.2 THEORETICAL REVIEW
2.3 THE IMPACT OF SOCIAL COHESION
3. LIST OF TOOLS
4. IMPLEMENTING THE TOOLS
4.1 ADAPTABILITY
4.2 WHAT SHOULD YOU KEEP IN MIND?
4.3 WHAT CAN WE LEARN FROM THE TOOLS?
5. CONCLUSION
6. GLOSSARY
7. LIST OF PARTICIPANTS
8. LIST OF PARTNER ORGANISATIONS
9. TOOLS






1. PREFACE

20714 as the YEU Year of Innovation in Non Formal Education (NFE) forms
the context in which this project was conceived. YEU tailored the project
placing social cohesion at the heart of its efforts, after realizing that such
mobilization was necessary in the present social circumstances. The
economic crisis that struck billions of people around the globe carried
consequences that were not only financial, but extended to the erosion of
ethics and moral values, and lead to an increase of intolerance towards
vulnerable groups in our societies.

Through this endeavour, YEU aimed at building the capacity of youth ac-
tivists working on social cohesion processes in their communities, and
simultaneously wished to make a lasting contribution to the non-formal
education arena. Since the dawn of “Exercising our Rights!” these aims
have served as the compass leading the efforts of everyone associated
with the project. As a creative process it has been filled with enthusiastic
initiatives from youth workers, trainers and organizers alike, and has been
marked by hard work and dedication.

The outcome of this collective effort comes to you, the reader in the form
of the manual you are holding in your hands. It includes newly developed
activities, tested by an international group of participants in their local
communities as well as in international surroundings to ascertain their
effectiveness in promoting social cohesion. Organizations aspiring to
tackle diverse social issues, youth workers who wish to increase their
skill set and act as multipliers in their communities, and individuals inex-
perienced in youth work who want to make an impact can all benefit from
the practices and guidance included in this manual.



1.1. THE TRAINING COURSE

The first stage of the project - “Building the Ground” - was completed
in April 2014 in Brussels, Belgium. There the group initially tackled the
concept of social cohesion and the relevant context and terminology. The
second stage - “Innovation and Creation” - took place a month later in
Sremski Karlovci, Serbia, where the tools were conceived and developed.
Following this meeting participants had the opportunity to put theory into
practice and test the tools in their local communities. In the final meet-
ing - “Evaluation & Follow up Seminar” - which took place in September
2014 in Mollina, Spain, as part of University on Youth and Development,
local actions and implementation processes were evaluated, feedback
was shared and the tools were finalized and collected. That was where
the formal completion of this ambitious plan, whose ultimate goal was
to share good practices with organizations and individuals who want to
make a change through NFE, finally took place.




1.2 OBJECTIVES

The project succeeded in:

e FEducating the participants on what a society of equal opportuni-
ties entails in respect to generations of human rights;

e Broaden the participants’ understanding of the meaning of “so-
cial cohesion processes”,;

e Tackling the struggle against discrimination based on personal or
cultural characteristics;

e Instilling motivation in youth activists to develop and implement
local actions, which now serve as examples of good practices;

e Developing new NFE tools and methodology;

e Transferring innovative educational approaches from the inter-
national to the national/local level and vice-versa.

1.3 YEU INTERNATIONAL

Youth for Exchange and Understanding (YEU) is an international youth
organization established in 1986. A member of the European Youth Fo-
rum in Brussels, YEU is considered by the Council of Europe (CoE) and
the European Union (EU) as a non-governmental organization work-
ing on European level. Its ambition is to increase tolerance and mutu-
al understanding among countries, cultures and traditions. YEU or-
ganizes youth activities such as exchanges, seminars/conventions,
study visits, training courses and development of educative manuals.
In the spirit of respect to human rights, YEU tries to promote peace,
understanding and co-operation between the young people of the
world. For more information please visit www.yeu-international.org.




2. SOCIAL COHESION

2.1 BACKGROUND

Social cohesion is a multidimensional phenomenon that attracts a great
deal of attention. By the end of 1980, the concept of social cohesion re-
placed the earlier widespread concept of insertion. The sense that social
cohesion is threatened came after the international community realized
that problems of poverty and exclusion did not only exist, but also that
there existed no ready solutions at hand (Jenson, 1998).

Nowadays social cohesion is considered to be a valuable goal in itself
(OECD, 2011). That is because it is viewed as a dynamic process and an
essential condition for social justice, democratic security and sustain-
able development. Divided and unequal societies are not only unjust but
they also cannot guarantee stability in the long term (CoE, 2:2010). What
is more, social cohesion contributes to maintaining long-term economic
growth. Growth is unlikely to be sustainable in a society characterized
by wide social inequalities, widespread exclusion and a narrow scope for
voicing dissent (OECD, 2012:5). The concept of social cohesion has been
endorsed by the international community and its institutions. The Council
of Europe defines social cohesion as the capacity of a society to ensure
the well-being of all its members, to manage differences and divisions
and ensure the means of achieving welfare for all members. Social cohe-
sion has a political hue, especially considering its essentiality in the three
core values of the Council of Europe: human rights, democracy and the
rule of law. (CoE, 2010:2)

During their 2nd Summit, the Heads of State and Government of Council
of Europe member states recognized that social cohesion was “one of
the foremost needs of the wider Europe and should be pursued as an es-
sential complement to the promotion of human rights and dignity”. Since
then the Council of Europe has developed the concept by promoting ac-
cess to social rights and exploring topics such as: improving the quality
of life, the positive impact of public policies, and the development and use
of social indicators.



The Council of Europe works on targeted actions for social cohesion, a
new strategy complemented by the Council of Europe Action Plan for So-
cial Cohesion, which is based on four pillars:

+ reinvesting in social rights and a cohesive society;

building a Europe of responsibilities that are both shared and
social;

+ strengthening representation and democratic decision making
and expanding social dialogue and civic engagement, and lastly;

+  building a secure future for all.

2.2 THEORETICAL REVIEW

First, theories of social cohesion should be grounded on the explanation
of individuals’ group membership attitudes and behaviours, but they must
also account for the distribution of members’ attitudes and behaviours in
a group. (Friedkin, 2004). Since the early developments of the concept, in-
dividual attitudes and behaviours have been enlarged to include a variety
of possible individual contributions to the social cohesion of a group.



A definition of social cohesion from the Canadian Policy Research Net-
work (1998) stands as “the ongoing process of developing a communi-
ty of shared values, shared challenges and equal opportunities within a
country, based on a sense of trust, hope and reciprocity among all peo-
ple” Another reviewed definition of the term is taken from the study of
J. Chan, H. To and E. Chan named “Reconsidering Social Cohesion: De-
veloping a Definition and Analytical Framework for Empirical Research”:

“Social cohesion is a state of affairs concerning both the vertical and the

horizontal interactions among members of society as characterized by a

set of attitudes and norms that includes trust, a sense of belonging and

the willingness to participate and help, as well as their behavioural man-
ifestations.”

Having a definition of the concept should increase its measurability, but
even though many organizations developed lists of indicators to capture
thoughts and aspects on the phenomenon (Berger-Schmitt, 2000) it re-
mains a complicated subject of study. Nowadays social cohesion mea-
sures appear to encompass any attitude or behaviour that could be con-
strued as indicative of a person’s attraction or attachment to a group (or
social category) or to other members of a group (Bollen & Hoyle, 1990).
What also makes social cohesion measurements more difficult is that its
form shifts when in contact with various configurations of social char-
acteristics. Putnam (2007) argues in favour of a set of characteristics
of social capital (trust, tolerance, association etc.) which appear to go
together.

Social cohesion acquires an even broader outreach through its relation to
elements such as income inequality and ethnic fractionalization. These
affect institutional quality and the growth of a country in extension. Social
cohesion in society is essential in generating the confidence and patience
necessary to implement reforms and prepare for better governance (
Easterly, 2006).

There is a plethora of studies on social cohesion and its components and
this indicates the importance of the phenomenon in the 21st century. YEU
believes that this manual can be a contribution to future research on the
phenomenon, providing ground for empirical research.



2.3 THE IMPACT OF SOCIAL COHESION

Perhaps one may better comprehend the real impact of social cohesion
in society from the following statement of the Organization for Economic
Cooperation and Development:

“Strengthening social cohesion requires long-term vision and commit-
ment. Giving space to dissenting voices is fundamental to the creation
of a sustainable, socially cohesive society. To promote social cohesion
is not to promote an apolitical vision of the challenges facing society.
Fostering it as an overarching objective can only be realized if the main
stakeholders of a society — the authorities, business organizations and
civil society groups — are involved and actively work together to joint-
ly address collective action. Donors can lend their support by helping to
develop an environment where people can actively participate and speak
out and where the government is being held accountable. The transition
process that many converging countries are now undergoing is likely to
be turbulent and prone to conflict. If managed carefully, however, it offers
the opportunity to address long-standing inequalities, develop a more in-
clusive social security system, create a sense of belonging and thereby
strengthen the potential for a long-term, sustainable growth path” (OECD,
2017).



3. LIST OF TOOLS

. . Duration Level of
Title Topic Type (min) difficulty*
FIRST Stereotypes and ‘ )
THOUGHTS Prejudice Introduction 10 Low
GET TO KNOW )
THEDIFFER.  Stereolpesand  Bxerdiss Sroup 5y pjeqiym
ENCE J g
ONE TOWN, Critical Thinking, . )
FOUR TRUTHS Media Exercise 45 Low
THE OTHER . L
SIDEOFTHE  Crtical Thinking, b oice 60 Medium
Media
COIN
THINK BEFORE  Critical Thinking, . )
YOU READ Media Exercise 30 Low
EXPLODE YOUR . )
FEAR Unemployment Exercise 70 Low
THINK OUT OF . , .
THE BOX Unemployment Exercise 120 Medium
EXPLODE YOUR  Personal Devel- . , ‘
FEAR 2 opment Exercise 95 Medium
POINT OUT THE Psrf[fd?zpaeﬁd Introduction, - Lo
DIFFERENCE rejudice al Role play
Discrimination
LOOK THROUGH . . Exercise, Simu- , :
MY EVES Social Inclusion lation 80 High
Tolerance
ITISNOT S , .
ABOUT ME Non—d@cnmma— Role play 60-80 Medium
tion
MAKE YOUR
LEARNING PUZ-  Empowerment Exercise 90’ Low

ZLE




Intercultural

Exercise/Story-

STORYTELLING : . 90’ Medium
Learning telling
PULLING THE Youth . ,
LINE participation Exercise 20 Low
TASTE THE STE-  Stereotype and . .
REOTYPE Prejudice Exercise Medium
STAR”T\”\ISG PO- Unemployment Exercise 60’ Medium
NET FOR ALL Social Inclusion Exercise 50’ Medium
SOCIAL RIGHTS
IN AN ENVE- Human Rights Exercise 60’ Low

LOPE




4. IMPLEMENTING THE TOOLS

The tools that you will find in this publication have been developed follow-
ing the NFE and interactive group training framework. They are based on
group work led by a facilitator, where the main focus is placed on the ex-
perience and input of the group. Different tools focus on different aspects
of fostering social cohesion (such as overcoming stereotypes, critical
media perception, and others). Please consult the tool content indicator
included in each activity for guidance in choosing the most appropriate
tool for your needs.

4.1 ADAPTABILITY

The tools are created as short, complete structures, fulfilling a clear pur-
pose. Two or more may be used in combination for sessions with a com-
plex topic and/or deeper impact. Most of them can be adapted to fit a
specific context or educational needs.

e They can be implemented in various educational contexts, such
as interactive classes at schools, workshops / seminars, youth
actions and initiatives.

e They are useful for participant groups with different level of knowl-
edge. They can be used for such diverse educational purposes as
introduction in a concept, follow-up and/or elaboration and per-
sonal development.

e They can be applied in different stages of group development
which are directly addressed by the indicated levels of difficulty.
They relate to the necessary degree of trust already developed
within members of the group, indicated as “low”, “medium” or
“high”.

¢ Methods to implement the tools may vary but they follow the logic
of a game play: role plays, simulations, group discussions, individ-



ual input, reflection, and brainstorming can all be implementation
methods.

It would be highly appreciated if you share successful adaptations of the
tools in this publication, by contacting YEU at info@yeu-international.org.

4.2 WHAT SHOULD YOU KEEP IN MIND?

When planning the workshops with the tools from this book, it is import-
ant to note:

GROUP DYNAMICS As the tools focus mainly on group work, their suc-
cess is dependent on the involvement and input of the group. Therefore,
facilitators must pay attention to the dynamics of the group. It is advisable
to start with interactive get-to-know and group development games when
participants do not know each other. Some tools dip into sensitive topics,
and there it is good to create a safe environment for discussion. Others
require more trust among group members; therefore they are best imple-
mented when group members know each other. However, in the manual
you will also find tools appropriate for introduction of the concepts, which
do not require strong bonds in the group.

DEBRIEFING The essential element of each activity to ensure that par-
ticipants reach the learning objectives of the activity. It is important to
emphasize and to assure that the debriefing moment is not disregarded,
because the role of NFE is to support learning and personal development.
Learning is a process in which all the steps are important to achieve the
goal, and in the debriefing stage these steps as well as the lesson learned
becomes clearer to the participant.

TIMING The time indicated in the tools is approximate. The length of time
essential to implement a tool with depends on the participant group’s
size, knowledge and experience in the topic, as well as the specific char-
acteristics and needs of that particular group. Smaller groups that have
more experience in the topic would take less time to go through the tool
steps, whereas big groups with little experience may take more time to
develop the activity.



FACILITATION Several tools in this publication require a certain level of
facilitation skills. The facilitator should present knowledge regarding the
topic of the tool and degree of sensitivity while working with vulnerable
groups, in order not to have a negative or adverse effect. Moreover, aware-
ness of group dynamics is required as some of the tools can only be suc-
cessful for a participant group which has developed trust among them.
On the other hand, several tools may function best with participants from
diverse backgrounds, cultures and points of view, who do not feel particu-
larly connected to each other.

For more information please visit the following websites:
www.mindtools.com/pages/article/RoleofAFacilitator.htm
www.mindtools.com/pages/article/improving-group-dynamics.htm

4.3 WHAT CAN WE LEARN FROM THE TOOLS?

Each of us has a different character and manner of thinking and learn-
ing. Not everyone is able to perceive information similarly in conventional
ways, such as reading books or following classes. The tools that have
been developed through the “Exercising our Rights!” project fit in the NFE
framework and can function as an alternative way of learning and teach-
ing, characterized by creativity and interaction.




Learning is often associated with complexity and this is why young people
often see it as a tedious process. However learning can happen in a mil-
lion ways and NFE can add a completely unique dimension to it by involv-
ing human interaction through conversation, dance, and games. Learning
takes place not only in schools and universities, but also through interac-
tions with our fellow human beings, our family, and our friends. Life itself
is a great teacher for us. “Life experience” is the wisdom that we acquire
alone through our actions and choices. These tools focus on such human
competences and seek to improve them.

The tools focus on delivering knowledge which is not usually targeted in
formal training institutions, but forms an essential part of our skill set as
individuals and as citizens in society. This may be critical thinking, empa-
thy for vulnerable groups of society, personal awareness. Such learning
can take place in the form of play and free expression, where individu-
als may reflect and share their personal experiences or step outside of
themselves and into a role. These methods lead to a different manner of
learning which happens through group work.

The tools are easily customizable and they do not require extensive pre-
paratory work, which means that they are relatively easy to implement
in different local contexts. At the same time, they do not require previ-
ous preparation or a specific educational background on the side of the
participants. These characteristics make them much more personal and
easily understandable for participants.

Building a better community with the one and only goal to make it ac-
cessible for every single person who is part of it should not be an option
but a responsibility. These tools are aimed at fostering sustainability and
improving vulnerable and marginalized groups’ position in society. The
creating team'’s wish is to live in a cohesive society where each person
enjoys equity in all the opportunities given, is treated with respect and has
full chance to enjoy all the rights an individual deserves.



5. CONCLUSION

Social cohesion is a topic that touches us all. It is a cornerstone in our
society that determines whether we can all live together, learn together,
share our cultures, and develop ourselves. This project was a journey that
started by allowing us to reflect on what social cohesion means and why
it is important in our own lives, and those of people around us.

The next step led us to the realization that it is necessary not only for us
to learn about this issue, but to make sure that others have the chance
to discover more about it in an interesting and non-formal way too. We
struggled through a first attempt to create tools that could be used in
an educational context. Having an impact is always challenging, but we
plunged into deep waters and tested our tools in our local communities.
Several attempts went spectacularly, while others left us feeling that there
was still much work to be done until the tools became practical, usable
and inspiring.

With the final goal in sight and trough dedicated work we have reached
the result, cited throughout this publication. We hope that this project and
this publication will impact young people and all the partner organiza-
tions who are interested in promoting and enhancing social cohesion on
a local level. As we first understood the importance of defining social co-
hesion on our own during our first training, likewise we hope that others
will shape their own definition and begin working towards a better, more
socially cohesive society.



6. GLOSSARY

ACTIVE PARTICIPATION The involvement, either by an individual or a
group of individuals, in their own governance or other activities, with the
purpose of exerting influence. (European Environment Information and Obser-
vation Network EIONET)

CONTINUING TRAINING Includes on-the-job training, apprenticeships,
vocational self-training, seminars, correspondence courses, evening

courses, self-learning, etc. (Concerted development of social cohesion indica-
tors - Methodological guide, Council of Europe, August 2005)

CRITICAL THINKING That mode of thinking about any subject, content, or
problem in which the thinker improves the quality of his or her thinking by
skilfully taking charge of the structures inherent in thinking and imposing
intellectual standards upon them. (E. M. Glaser, An Experiment in the Develop-
ment of Critical Thinking, Teacher’s College, Columbia University, 1941)

DISCRIMINATION An action that denies social participation or human
rights to categories of people based on prejudice. This includes treatment
of an individual or group based on their actual or perceived membership
in a certain group or social category, “in a way that is worse than the way
people are usually treated. (Cambridge Dictionaries Online, Cambridge Univer-
sity)

EMPLOYED PERSONS Those who performed work during the reference
week, even for only one hour, for pay, profit or family gain or who were
not at work but had a job or business from which they were temporarily

absent. (Concerted development of social cohesion indicators - Methodological
guide, Council of Europe, August 2005)

EQUITY The situation in which everyone is treated fairly and equally. (Cam-
bridge Dictionaries Online, Cambridge University)

HOMELESS (BEING) Being without fixed abode, sleeping in a place not
intended for habitation; or being taken in by an organisation that provides
accommodation that is either free or subject to a small charge. (Concert-
ed development of social cohesion indicators - Methodological guide, Council of
Europe, August 2005)



HUMAN RIGHTS Rights inherent to all human beings, whatever our na-
tionality, place of residence, sex, national or ethnic origin, colour, religion,
language, or any other status. We are all equally entitled to our human
rights without discrimination. These rights are all interrelated, interdepen-
dent and indivisible. (United Nations, Office of the High Commissioner for Hu-
man Rights)

IDENTITY The distinctive characteristic belonging to any given individual,
or shared by all members of a particular social category or group. (Rum-
mens, J., “Personal Identity and Social Structure” in Sint Maartin/Saint Martin:
A Plural Identities Approach. Unpublished Thesis/Dissertation York University,
1993)

MEDIA MANIPULATION A type of social influence that aims to change
the perception or behaviour of its target group through underhanded, de-
ceptive, or even abusive tactics. (Coxall M., Caswell G., Human Manipulation
- A Handbook, Cornelio Books 2013)

MIGRANT WORKER A person who is engaged or has been engaged in a
remunerated activity in a State of which he or she is not a national (United
Nations Convention on the Protection of the Rights of All Migrant Workers and
Members of Their Families, 1990)

MINORITY Any group of people who make up a demographically much
smaller group in a given country and are characterised by a specific cul-



tural feature that distinguishes them from the population as a whole and
may cause them to become victims of discrimination or exclusion. (Con-
certed development of social cohesion indicators - Methodological guide, Coun-
cil of Europe, August 2005)

NON-DISCRIMINATION A cross-cutting principle in international human
rights law, that is present in all the major human rights treaties and pro-
vides the central theme of some of international human rights conven-
tions such as the International Convention on the Elimination of All Forms
of Racial Discrimination and the Convention on the Elimination of All
Forms of Discrimination against Women. (United Nations, Office of the High
Commissioner for Human Rights)

NON-FORMAL EDUCATION Educational activity which is not structured
and takes place outside the formal system, which results from an individ-
ual voluntary action and is mostly active. (Report on Non-Formal Education,
Parliamentary Assembly of the Council of Europe, Doc. 8595, 1999)

PREJUDICE Prejudgment, or forming an opinion before becoming aware
of the relevant facts of a case. (Dovidio, J. F, Gaertner. S. L. “Intergroup bias”
InS. T. Fiske, D. T. Gilbert, & G. Lindzey (Eds.), The handbook of social psychology
(5th ed., Vol. 2) New York 2010)

SOCIAL BENEFITS Current transfers received by households intended to
contribute to reducing risks or adverse circumstances. (Concerted devel-
opment of social cohesion indicators - Methodological guide, Council of Europe,
August 2005)

SOCIAL COHESION A cohesive society works towards the well-being of
all its members, fights exclusion and marginalisation, creates a sense of
belonging, promotes trust, and offers its members the opportunity of up-
ward mobility. (Perspectives on Global Development 2012: Social Cohesion in a
Shifting World, OECD Publishing 2011)

SOCIAL EXCLUSION The process in which individuals or entire commu-
nities of people are systematically blocked from (or denied full access to)
various rights, opportunities and resources that are normally available to
members of a different group, and which are fundamental to social inte-
gration within that particular group. (Source Concerted development of social
cohesion indicators - Methodological guide, Council of Europe, August 2005)

SOCIAL INCLUSION The provision of certain rights to all individuals and
groups in society, such as employment, adequate housing, health care,



education and training, etc. (Concerted development of social cohesion indi-
cators - Methodological guide, Council of Europe, August 2005)

SOCIAL INTEGRATION A dynamic and principled process where all mem-
bers participate in dialogue to achieve and maintain peaceful social rela-
tions. (UN department of Economic and Social Affairs, Division for Social Policy
and Development)

STEREOTYPE A thought or belief which may or may not accurately reflect
reality. (McGarthy C., Yzerbyt VY, Spears R. (Eds) Stereotypes as explanations:
The formation of meaningful beliefs about social groups, Cambridge University
Press 2002)

VULNERABLE GROUPS Groups which would be vulnerable under any cir-
cumstances (e.g. where the adults are unable to provide an adequate live-
lihood for the household for reasons of disability, illness, age or some oth-
er characteristic), and groups whose resource endowment is inadequate
to provide sufficient income from any available source. (FAO/Netherlands
International Conference, The Hague, 31 January — 4 February 2005)

YOUTH PARTICIPATION Includes actions, activities, processes and proj-
ects, undertaken by or for youth with the scope to improve the status of
young people, increase the level of their representation and active
participation or build their capacity to undertake such actions. (European
Youth Forum)



/. LIST OF PARTICIPANTS

Name and surname Role Organization
Tamara Gojkovic Project Youth for Exchange and
coordinator Understanding

Vladimir Mitrovic Organizer YEU Pool of trainers and
organizers

Boguslawa Garus Trainer YEU Pool of trainers and
organizers

Nik Paddison Trainer YEU Pool of trainers and
organizers

Rui Afonso Trainer YEU Pool of trainers and
organizers

Sven Retore Trainer YEU Pool of trainers and
organizers

Valentina Antic Trainer YEU Pool of trainers and
organizers

Aleksandar Krstajic Participant ADP-Zid

Anja Vukasinovic Participant ADP-Zid

Nikola Boskovic Participant ADP-Zid

Alina Cuznetov Participant Youth Governing Institute

Irina Caisin Participant Youth Governing Institute

Sergiu Pantea Participant Youth Governing Institute

Anete Kalvite Participant ARTILT-DA

Artur Holavin Participant ARTILT-DA

Laura Butele Participant ARTILT-DA

Anna Carolina Loureiro Participant Conselho Nacional De
Juventude

Antea Gomes Participant Conselho Nacional De
Juventude

David Ferreira Da Silva Participant Conselho Nacional De

Juventude




Negesse Pina Participant Conselho Nacional De
Juventude

Anthi Sakka Participant YEU Cyprus

Charis Charalambous Participant YEU Cyprus

Constantina Markou Participant YEU Cyprus

Loukia Panayiotidou Participant YEU Cyprus

Maria Mavronicola Participant YEU Cyprus

Eleni Antoniou Participant YEU Cyprus

Bojan Kovacevic Participant CEREBRA

Jovana Vukovic Participant CEREBRA

Nina Kunic Participant CEREBRA

Hinka Stanimirova Participant CVS Bulgaria

Antoaneta Kumanova Participant CVS Bulgaria

Vera Nikolova Participant CVS Bulgaria

Elnaz Parsa Participant Blindern Norsk

Eva Maria Travina Participant Blindern Norsk

Erik Ghazaryan Participant Armenian Progressive Youth

Shavarsh Gevorgyan Participant Armenian Progressive Youth

Anna Meliksetyan Participant Armenian Progressive Youth

Ewa Dziewolska Participant CIM Horyzonty

Olga Usaceva Participant CIM Horyzonty

Gent Tabaku Participant YEU Albania

Eugena Topi Participant AISEEC Albania

Keti Kacaj Participant AISEEC Albania

Milica Dimitrijevic Participant Resource Centre Leskovac

Jovana Zdravkovic Participant Resource Centre Leskovac

Filip Unevski Participant Centre for Intercultural
Dialogue

Snezana Jankovic Participant Centre for Intercultural
Dialogue

Magladena Manevska Participant Centre for Intercultural

Dialogue




Milos Ristovski Participant giear;;[)rgeufsr Intercultural
Matea Miloloza Participant Raplection

Josipa Vorgic Participant Raplection

Mohammed Tazrouti Participant Forum Connecting Cultures
Wassim Elbouhdidi Participant Forum Connecting Cultures



8. LIST OF PARTNER ORGANIZATIONS

Organization

Contact

YEU

Address:

Avenue du Suffrage Universel 49, 1030 Brus-
sels, Belgium

Tel. /Fax: +3226492048

Mobile: +32483736210

Email: info@yeu-international.org

Skype: YEUInt

Web: http://www.yeu-international.org

RESOURCE CENTRE
LESKOVAC

Address:

Strahinjica Bana 3, PO.Box 72,
16000 Leskovac, Serbia

Tel: +381(0)16232811

Fax: +381(0)16232812

Email: office@rcleskovac.rs
Web: www.rcleskovac.rs

CENTRE FOR
INTERCULTURAL
DIALOGUE

Address:

Center for Intercultural Dialogue, Vera Kototrka
39, Kumanovo, Republic of Macedonia

Tel: +38931421330

Email: info@cid.mk

Web : http:/www.cid.mk

YEU ALBANIA

Address:

Thanas Ziko 9, Tirana, Albania

Tel: +355692088541

Email: yeu.albania@gmail.com

Web: http://www.yeu-international.org/en/
members/member-organisations/yeu-albania

AIESEC ALBANIA

Address:

Bajrm Curri 1001, Tirana, Albania
Email: info.al@aiesec.net

Web: www.al.aiesec.org




FORUM CONNECTING

Address:
Avenue My Youssef Imm 35 N°7, 11000 Sala

CULTURES AlJadida, Morocco

Tel/Fax: +673140522

Address:

Vase Pelagica 18, 78000 Banja Luka,
CEREBRA Bosnia and Herzegovina

Tel: +38751321932
Email: ik.cerebra@gmail.com
Web: http://www.buniga.info/portal/

CIM HORYZONTY

Address:

Klaudyny Potockiej 37, 60-2011 Poznan, Poland
Tel: +48612217413

Email: kontakt.horizonty@gmail.com

Web: http://www.cim-horyzonty.org

CONSELHO NACIONAL
DE JUVENTUDE
PORTUGAL

Address:

Rua dos Douradores n°®106-118 4° piso, 1000-
207 Lisbon, Portugal

Email: geral@cnj.pt

Tel: 218802130

Fax: 218802139

Web: www.cnj.pt

RAPLECTION

Email: dianagrgat@yahoo.com

ADP-ZID

Address:

Gojka Radonji¢a 32, Pfah 370, Podgorica, Mon-
tenegro

Tel: +38220207130

Fax: +38220207131

Mob: +38267210848

Email: info@zid.org.me

Web: http://www.zid.org.me/

ARTILT-DA

Address:

18.Novembra 97a-20, LV5454 Daugavpils,
Latvia

Phone: +371 20 046 799

Email: artilt.dauga@gmail.com

Web : https://www.facebook.com/pages/Artilt-
datura/764962063544768?fref=ts




ARMENIAN
PROGRESSIVE YOUTH

Address:

Verin Shengavit, 10-str, 1-35, 0006, Yerevan,
Armenia

Tel: +37410523870

E-mail: apy@apy.am

Web : http://apy.am/?page_id=17

YOUTH GOVERNING
INSTITUTE

Address:
Gradinilor 21, #69 Asnaseni, Chisinau, Moldova

Phone: +37322844885
Mobile: +37360003347
Web: http://www.parlamentultinerilor.md

CVS Bulgaria

Postal Address:

1113, PO. Box 140 Sofia, Bulgaria

Tel: +359(0)29899846, +359884766435
Visiting Address:

29 Gorski patnik St., Fifth floor, Sofia, Bulgaria
Email: office@cvs-bg.org

Web: http://cvs-bg.org/?lang=en

YEU Cyprus

Address:

27, Ezekia Papaioannou, PO. BOX 29131, 1621,
Nicosia, Cyprus

Tel: + (357)99573646

Email: info@yeucyprus.org

Web: http://www.yeucyprus.org/

European Youth
Foundation

Address:

30 rue Pierre de Coubertin, 67000 Strasbourg,
France

Email: eyf@coe.int

Tel: +33(0)388412019

Fax: +33(0)390214964

Web: http://www.eyf.coe.int/fej/
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Title: One town, four truths

Group: Max 20

Duration: 45 min

Level of Difficulty: Low

Aim: Empower critical reading of media content by young people.

Objectives: To raise awareness/explore different perspectives of one
same story presented in the media.

To foster critical thinking towards content served in the media.

Comments: This activity is created for a young group of participants (15-
18 years old). The facilitators should have some role play skills.

Materials needed: Office materials (printer, paper, markers); flipchart cut
in half, printed instructions.

Description of activity: Working in small groups: One town, four truths
[Duration: 25 min]

Facilitator introduces the activity explaining to participants that the whole
team including the both facilitators is a team of journalists, and they have
just received a grim e-mail from the very strict main editor in the morning
with a task to be finished. Eventually, due to time pressure to prepare the
breaking news for tonight’s edition of YEU magazine* [Feel free to change
the name into your organization’s] the team needs to work very hard. Par-
ticipants are divided in four balanced groups, and receive the e-mail with
instructions on what to do.*[An example for an e-mail is attached bellow
the description of the activity]. Groups as well receive an empty frame of
a newspaper page drawn on a flipchart, with marked fields where to write
the title of the article, where to put the photo and where to insert text.
While groups are working, one of the facilitators disguises to look as strict
as possible * [ex. changes clothes into serious ones, puts on glasses etc.].

After the group work is finished, participants are asked to join the "YEU
Newspaper office’ once again, and the ‘strict main editor’ asks all the
groups to present their article.



E-mail example:
Dear YEU Journalist,

| will not be able to be part of the morning meeting for YEU Newspaper
but | do believe that you will get the work done. Your task for today is to
write a short article on the topic:

“What happened in this town last evening (night)?”
The article should be consisted of:
. Photo, that you will have to draw;
. Catchy headline (title);
5 Lines of text.
Check the outline that you will receive from my colleagues.

You will have 20 minutes exactly and if you do not finish, well, you will be
fired.

If you have any questions, answer them yourself.
YEU Editor

Discussion: We all have our perspectives, but truth is somewhere in be-
tween. [Duration: 20 min]

Facilitators open a discussion leading to conclude how to receive content
from the media through critical reading.

Examples of a questions flow facilitator can use:
- What has just happened? How did the work go?

- Why have you chosen that topic to write on? How have you chosen the
target?

- How it comes you all had the same instructions, and everyone wrote
about a different event?

- Let’s suppose only one of the articles will be chosen to go in the break-
ing news. How would the people from the town feel about the article



when they read it?

- What will be readers’ impression about the city?

- Which one is the right article?

- Which one reflects the reality the best?

- Is this happening in real life?

- Which groups are most presented in the media in your country? Why?

- What can you do to raise the presence of vulnerable groups in the me-
dia?

Facilitator gives closure on importance of awareness of the whole pic-
ture when reading news served by the media, pointing examples from
the local reality. This links the previous work in small groups with realistic
scenarios from participants’ everyday life.

Evaluation

The facilitator asks the participants to express their thoughts and share
how they feel about their critical perception skills when it comes to the
media.



Title: The Other side of the coin

Group: Upto 20
Duration: 60 min
Level of Difficulty: Medium

Aim: Increase integration of different social and ethnic groups through
critical thinking about media content.

Objectives:

To provide safe space for sharing different perspectives on a same topic
To motivate participants to critically analyse articles in media

To analyse subjective media reporting through artistic approaches

Comments: The comic grid should be prepared in advance due to time
efficiency. You can also choose an article from the local reality from dif-
ferent newspapers. The activity works the best with a group of young age
(ex. teenagers 12-18)

Materials: Prepared articles, prepared comic grid, big cartoon coin, flip
chart, markers, pens, papers, tape.

Description of activity
Work in small groups: Other side of the coin [Duration: 30 min]

Participants are divided in four balanced groups and receive the following
articles:

Article N.1
State bus off the road, several injured passengers

The Public Transport Company (PTC) confirmed that this morning at 6:10
bus from PTS, brand SANOS, traveling line number 67 of the got off the
road.

The accident has injured few passengers but according to initial data



there are none serious injuries.

Currently Ministry of Interior performs an inspection onsite. More detailed
information will be published during the day.

Article N.2
47 passengers injured in a bus driving off road

In a terrifying accident, when a city bus got off road, 47 passengers were
injured.

14 people are being treated in the Emergency Centre. Out of the 14 in-
jured, eight are men and six women. Some of them have undergone minor
injuries as contusions and body wounds and were released from hospital.

One of these patients had a broken nose and serious head injury and was
sent to the clinic for further monitoring of his condition.

The other city hospital has treated 29 patients for minor injuries, and one
patient aged 50 years had a contusion of the head and is hold at the Neu-
rosurgery Clinic. The rest are released from hospital.

Four passengers were admitted to the City Hospital, but had minor inju-
ries and are discharged.

Article N.3

Director of PCT (public transport company): The bus has passed all tech-
nical checks few days ago

49 passengers were injured this morning after bus turned over. All with
minor injuries and fractures, only one woman has a head contusion. The
reasons for the crash are not known yet. The investigation should show
whether the bus was moving too fast, was it slippery pavement, technical
failure of the bus or an animal has crossed the road.

The investigation is ongoing. Our driver cannot tell the details because
he is currently too much mentally upset. The bus will undergo through
detailed technical check. We still do not know the cause of the accident -
said the director of PCT.

The bus has passed all the technical checks few days ago, there was none



technical issue found. - the director adds.

All other 300 buses which travel through the city are safe and checked
with all security procedures - assures the head of PCT.

It is not about overcrowding, the bus has the capacity to fit 100 passen-
gers - claims the director.

Over the next day we will have more information on the causes of the ac-
cident - said the director of the PCT.

Article N.4

What else needs to happen for the government to begin to respect citi-
zens' lives?

This is what happens when in the capital there are not basic living con-
ditions. This morning around 50 passengers were injured! The driver, old
bus, road condition, weather: it doesn’t matter what the police report will
say but the fact will stay that:

We do not have good canalization
The roads are not even
There is a lot of water after every heavy rain like we had this morning

The promise from last years that we will have better and reconstructed
roads has never been implemented

Although it is unfortunate, it was a question of time when situation like
this will occur. It could happen in any other part of city, or state.

Will now the 18 million Euros worth panoramic weal support the fami-
lies of the people hurt in the accident? For the weal we do have money
but we do not have money for reconstructing the roads. The number of
people that died in car accidents this year is 71 people. Today the govern-
ment with expensive commercials is teaching us to respect ourselves and
others, but we ask the following question: ‘What should happen that will
make the leading political party to start respecting the life of the citizens?
— Question asked by a representative of the opposition party in the city
council’



They are not aware that the other groups have an article on the same
theme as well — but found in another media. In order to analyse it better,
they will have to answer to these questions:

- What is the article about?
- Who did write the article?
- Why is the story presented in this way?

Their task is to prepare and present a comic of nine scenes which reflects
the previous discussion in order to show the story from the article to the
other participants.

After the presentation of the stories, facilitator opens discussion [Dura-
tion: 20 min]

What were your thoughts when you have read the article?

How do you feel now, when you have seen the other groups’ presenta-
tions? Why?

How do you get informed?
Closure [Duration: 10 min]

Every media shows its perspective because of various reasons. It is on
the reader to decide should the news be taken for granted, or to critically
analyse them. Social cohesion means critical thinking and mutual respect
among perspectives.

Evaluation

The facilitator asks the participants to express their thoughts and share
how they would approach the information they receive in the future.



Title: Think before you read

Group: 15-20

Duration: 30 min

Level of Difficulty: Low

Aim: Discover the effects of the media in shaping public opinion
Objectives:

To motivate participants to critically analyze articles in media
To raise the awareness of media manipulation

To point out how media influences on social cohesion
Comments:

For more input look towards:

Chomsky, N, “Top 10 Media Manipulation Strategies”

[http://theinternationalcoalition.blogspot.com/2011/07/no-
am-chomsky-top-10-media-manipulation_08.html]

“Manipulation by Information: Shaping of the Information”

[http://media-youth.org/index.php?option=com_content&view=arti-
cle&id=15&Itemid=15&lang=en]

Note: For participants using right-to-left alphabet, the tool needs to be
adapted.



AmclLan ullamet
Hadipit prat.Ex et
R alamconsed tem

Materials needed: At least 2 connected sheets of newspapers, written
in a language completely unknown to participants. The sheets should be
divided into 4 parts. Stickers marked with the letters A, B, C and D.

Description of activity:
Work in small groups: Think before you read [Duration: 75 min]

Participants are divided in 4 groups of 5 people. Each group receives
newspapers and stickers.

e Their task is to place the stickers on the newspaper in the order in
which they would read it (A is for the part they would read first, B
is second, Cis third and D is for the last). They should focus on the
physical structure of the news — not on the content.

e After putting the stickers, the groups share their opinions.

e The facilitator sums up by emphasizing the highly probable simi-
larities in the participants’ ordering. He/she then moves on to the
next step, which is to provide the following input:

Input: Theory of manipulation by positioning articles in newspapers [Du-
ration: 10 min]

e The facilitator gives the explanation of human psychology when
reading newspapers. The reader focuses first on the right side of
the sheet of paper, starting from the upper part towards the lower



part. Then, the attention shifts to the left side, again starting from
up to down.

e The facilitator gives an input on how the media use this knowled-
ge to promote certain news and to conceal others.

e The participants are asked of their opinions about the content that
is usually “hidden” in the down left corner.

Closure [Duration: 15 min]

e The facilitator presents examples from local newspapers that
prove this theory in order to raise the participants’ awareness of
the different media tools used for manipulation (size of letters,
place of articles, unsuitable photos).

e Finally, the facilitator points out how media manipulation influenc-
es society and how it affects social cohesion.

Evaluation:
[Duration: 10 min]

The facilitator asks the participants to express their views, and share
how they would approach reading articles in the future.



Title: Think out of the box
Group: Max 20

Duration: 120 min

Level of Difficulty: Medium

Aim: To inspire and motivate participants in their efforts to find employ-
ment.

Objectives:
To reflect on what the participants have done in order to find a job;
To become aware of employment opportunities.

Comments: Depending on the group’s experience in applying and/or find-
ing a job, the tool can be adapted.

Materials needed: Tapes, papers with different colors, flip charts, pens,
and a box.

Description of activity:
Reflecting on steps taken [15 min]

1. Participants take a few minutes to reflect on the question “What
have you done in order to find a job?”

2. The facilitator will notes the answers on a flipchart, which every-
one can see.

Note: If participants have no experience in finding a job, the question
should be: “What would you like to do in order to find a job?”

Sharing with the group [15 min]

1. Participants must write on a post-it their response to the question
“What Difficulties/Fears do you find when looking for a job?”, and
put it in the box.



2. The trainer reads the post-its out loud, and puts them back in the
box.

Group work [30 min]
1. The trainer divides the group into smaller ones of 5 participants.
2. Each group takes 5 papers from the box.

3. Participants will have the task to think of the fears/concerns on their
post-its and of different solutions they could implement in order to
overcome them.

4. Participants note down their conclusions.

5. Each group presents their conclusions. The fear/concern post-its go
back inside the box, while the solutions are displayed outside of it.

Reflection [15 min]
1. The facilitator asks the following questions

“Can you think of a reason why the name of this activity is “Think Outside
the Box"?"

“Did you discover different/new approaches for finding a job?”

“Where could you find help in order to find a job? What kind of resources
or structures could you use to find a job?”

[The facilitator gives practical examples such as visiting information cen-
ters, following workshops on how to write a CV or how to prepare a job
interview and more applicable options]

Note: This activity has a medium level of difficulty because it touches on
personal feelings, such as frustration. Therefore, the facilitator should
co-ordinate the discussion to ease the participants.

Evaluation:

The facilitator asks the participants to express their feelings on what they
learned, and share how they would approach looking for a job in the fu-
ture.



Title: Look through my eyes
Group: 15-20

Duration: 80 min

Level of Difficulty: high

Aim To foster deeper understanding of, as well as engagement with, a
vulnerable group.

Objectives:

To reflect on the personal stories of people from a specific vulnerable
group;

To deepen understanding of needs and challenges of homeless people;

To come up with specific ideas how to solve some of the problems a vul-
nerable group faces.

Comments: This tool was developed focusing on young and homeless
persons, but with some preparation it can be adapted for a different vul-
nerable group.

It can be used as an introductory activity for volunteers and youth work-
ers who are about to work with a vulnerable group, or who are looking for
ideas about projects/activities to be organized for such a group.

It is good for the facilitator to possess more knowledge and experience
with the specific group, in order to get the most out of the activity.

Materials needed: Printed and cut out personal stories, sticky tape, flip-
charts, markers and ball.

Description of activity:
Sharing word associations [5 min]

The facilitator informs participants that in the following session they will
learn more about homeless young people.



Participants are asked to share their first association when they hear the
word “homeless”. The facilitator throws a small ball and the person who
catches it should share their association and throw the ball to someone
else.

The facilitator summarizes the image that these associations form as the
initial knowledge participants have on the vulnerable group.

Experiencing the reality of the vulnerable group [20 mins]

e Participants are invited to “experience’ the world of homeless peo-
ple in an outside area.

Note: The area should be quiet enough, but it can represent the environ-
ment of homeless people - cardboard boxes, cold weather, etc.).

e Participants are instructed to search the area for hidden pieces
of paper on which they will find the personal stories of homeless
young people. Each participant should find one story for them-
selves (stories can be found in the notes below). The facilitator
directs participants if the process becomes too long.

Stepping into the role [15 mins]

When everyone has found a story, the participants and facilitator forms a
circle in a convenient spot.

e The facilitator stresses that the stories in their hands are taken
from real life and gives participants a few minutes to read them

e The facilitator asks the participants to go a bit deeper into their
roles by closing their eyes and trying to answer upcoming ques-
tions from their perspective.

Facilitator: “Close your eyes and try and put yourself in the position of the
person in your story. How do you feel about what has happened to you?
What are you thinking? How do you feel about your situation now? What
are you going to do now? When you are ready, open your eyes.”

e Participants share the feelings of their character in a circle.

The facilitator notes that just as themselves, homeless young people most



often find themselves in such life situations by chance, not by choice - just
like participants did with the personal story in their hands.

Brainstorming in groups and presenting ideas [20 mins]

The facilitator divides participants into two groups, still keeping the per-
spective of the character from their stories.

e One group brainstorms on the question “What are my needs as a
homeless person?” and writes down ideas on a flipchart. The oth-
er group does the same with the question “What are the problems
| face as a homeless person” (Inside the small groups participants
are also invited to share their stories with the others.)

e Participants shortly present their thoughts to the other group.

e The facilitator summarizes the most common needs and prob-
lems of these people.

Returning to self and creative problem-solving in groups [25 mins]

e Participants are asked to step out of the role and back into their own
personality. They can do

that by lining next to each other and making one simultaneous step to-
wards the training room together and getting inside afterwards.

Note: They can also physically shake the role out of themselves.

e When inside the room, they are asked to engage their own personal
knowledge, experience and creativity to come up with solutions for
the needs and problems homeless people experience. To achieve
this they again split into two groups.

e One group focuses on solutions that the community and institu-
tions can provide, while the other on solutions that they can provide
to themselves. Both groups are asked to think of specific rather than
generic ideas.

e After about 10 mins of brainstorming, the two groups again share
their ideas with the big group.

Reflection [5 ming]



The facilitator focuses on the valuable ideas that came up during the
group work.

He stresses that sometimes as individuals we can also achieve a lot to
improve the situation of such young people. Still, in order to get there we
must first look beyond our first impressions through the eyes of these
people

Note: If the facilitator has personal experience with the vulnerable group it
can be shared as educational input here.

STORIES

The following stories are based on the real-life situations of young home-
less people who looked for shelter at the social center of the “Concordia
Bulgaria” Foundation.

1. My nameis Asen and I'm 18. I'm Roma and |'ve just left the orphanage
where used to live. Until yesterday it was good to depend on the security
that this institution gave me, but when you turn 18, you have to leave. Just
like that, whether you're ready or not. | don't have a home. | don’t have a
high school diploma. | don't have any experience of life “outside”.

2. My name is Paul. During the last two years | took care of my sick moth-
er, but she died... The bank took our apartment, which was mortgaged to
cover the medical expenses. | didn't have any other relatives so | was left
on the street.

3. My name is Juan and I'm 24. | was abandoned as a baby. Until | turned
18 | was being transferred to different orphanages, this happened overall
8 times. In one of them | was bullied and raped several times. I'm gay. |
managed to finish 7th grade in school, but | didn’t continue afterwards.

4. My name is Maria and I'm 19. Until | was 7-8 years old I lived with my
family. They didn't pay me any attention, except that my father beat me
and my brother mocked and bullied me. The doctors say | have learning
disabilities.

5. My name is Anna and I'm 23. My mother earns her living as a prostitute
and my father is an alcoholic. I've been to jail several times for petty theft
and vandalism. | tried working briefly as a prostitute myself. After a very
severe beating from my father | decided to run away from home.



6. My name is Mathew and I'm 20. My father died when | was 8. My moth-
er married another man who provided for us. In the beginning he took care
of me but after some time he decided that he doesn’t want me anymore
and that’s how | was given to an orphanage.

7. My name is Ersin and I'm 20. Before | hated Turkish people, but when |
became 16 | found out I'm one of them. | grew up in orphanages. | know
where my mother lives but she has a big family with another man and has
neither desire to keep in touch with me, nor the opportunity to help me.

8. My name is Pedro and I'm 26. My parents are Roma who made their
living by begging and gathering garbage. When | became 10 they couldn’t
take care of me anymore and they gave me up to an orphanage. | have
finished 6th grade, but | cannot read and write properly. Until now I've
managed to find work only as a street cleaner.

9. My nameis Anas and I'm 26. I'm a refugee from Syria. | have a Bachelor
in engineering. | lived in refugee camps in miserable conditions, until | ran
away from one 6 months ago. | live 20km from the nearby city, where a
family of Arabs that | know gave me money for a bus ticket to the capital.
| really want to remain in this country and find a job.

10. My name is Nick and I'm 29. Until 18 | lived in different orphanages,
but since then I've been living on the street. | mainly hang around the pe-
destrian areas and the parks. | smoke weed from time to time, but | don’t
take other drugs. It can sound strange but the life on the street gives you
a certain “freedom” and then it’s very hard to learn the consistency and
discipline you need in order to find and keep a job.

Evaluation:

The facilitator asks the participants to express their feelings on what they
learned, and share how they would approach similar vulnerable groups in
the future.



Title: Get to know the difference!

Group: Max 20

Duration: 50 min

Level of Difficulty: Medium

Aim: Develop teamwork and increase knowledge on a specific topic.
Objectives:

To explore the concepts of stereotype and prejudice

To raise awareness about the phenomena of stereotype and prejudice in
society

Comments: To enhance this tool, participants could have an introduction
to stereotypes and prejudices.

Materials needed: Envelopes, Small papers, and Pens.
Description of activity:
Plenary work: introduction to the topic [15 min]

e The participants sit in plenary. The facilitator asks them if they
know what a stereotype and/or prejudice is, and welcomes them
to share their knowledge.

e |If the definitions do not appear, the trainers introduce them to the
participants.

STEREOTYPE: A widely held but fixed and oversimplified image or idea of
a particular type of person or thing. (Oxford Dictionary)

PREJUDICE: Preconceived opinion that is not based on reason or actual
experience. (Oxford Dictionary)

Group work: Exploring societal roles [20 min]



e The participants are divided in small groups and receive an en-
velope with 3 job titles (stripper, lawyer, journalist, actor, butcher,
politician, waitress etc.)

e They are asked to come up with 3 stereotypes and 3 prejudices for
each job according to the given definition, with their groups.

e [t is highly likely that they will get stuck on giving 3 examples of
stereotypes and prejudices. When this happens, the trainer stops
the activity and brings the group back to plenary.

e The trainer asks the following questions:
Why did you get stuck?
Why was this task difficult?

e The facilitator explains the reasoning behind the activity: Stereo-
types and prejudices can be very difficult to distinguish, because
involve emotions in every individual. A statement regarding a ste-
reotype can easily point to our prejudiced views, especially the
negative ones.

Note: If the groups find no difficulty in coming up with examples, the flow
of the activity remains the same. All participants can come in plenary and
discuss what they realized after completing the task, followed by the fa-
cilitator's explanation.

Evaluation:

The facilitator asks the participants to express their thoughts and share
how they feel about the prejudices that they realized they have by com-
pleting this activity.



Title: Social right in an envelope
Group: Max 20

Duration: 60 min

Level of Difficulty: Low

Aim: Raising awareness about access to social human rights for vulner-
able groups in the society.

Objectives:

To provide space for participants to reflect on social rights and their ac-
cessibility to all social groups

To introduce the difference between concepts of equality and equity
Comments:

Definitions on human rights and social rights can be found in the Univer-
sal Declaration of Human Rights and Revised European Social Chapter,
or through the following sources

www.coe.int/t/dighl/monitoring/socialchapter/presentation/presenta-
tionindex_EN.aspx

www.un.org/eu/documents/udhr

www.echr.coe.int/documents/convention_end.pdf

Make sure that the provided photos contain many details and allow par-
ticipants to form a story around them.

You can find the definitions on equality and equity, and how do they differ
from the following sources:

http://www.differencebetween.net/lanquaqge/difference-between-equi-

ty-and-equality/

http://www.slideshare.net/gunjan55/equity-vs-equality

Materials needed: Paper, markers, envelopes, colored paper, scissors,



tape, photos
Description of activity:
Introduction [10 min]

The facilitator begins a short brainstorming session on human rights, in
order to ensure equal level of understanding of the term for participants.
He/she writes the brainstormed terms on a flipchart, and circles the ones
which are social rights.

Group work: Creation [10 min]

Participants are divided in four small groups. They receive a photo of a
person glued on the top of a flipchart with the following instruction: to
make up their own story about the person through discussion based on
the photo (ex. Who is the person, what age is he/she, what are his/hers in-
terests, personal background). They write down this story on the flipchart.

While the groups are making the stories, facilitators arrange the room
sticking an envelope in four different corners of the room and setting five
chairs for the participants around it. In each of the envelopes there is
one social right written on a paper:

1) Right to education

w N

Right of non-discrimination

)
) Right to health services
)
4)

Right of housing
Group work: exploration [20min]

When groups finish the first task, the facilitator sends each of the group
in a corner to continue writing the story with the instruction to discuss
how ‘their’ person enjoys the social right in that envelope (ex. Are there
any obstacles the person is facing towards enjoying this right, any spe-
cific opportunities connected to this right etc.).

Five minutes later each group receives one statement containing an
obstacle that the person they received faced on the way to accessing a
certain social right.



Examples on statements to use:

- The person has immigrated illegally in their current place of living
because of a war conflict in his origin country.

- The person was forced to follow education in a language he/she
does not understand.

- The person is a gender equality activist often being bullied be-
cause of his sexual orientation.

- The person is avoided and ignored by the community it becomes
known that he/she has AIDS.

Every five minutes, groups move to the next corner in clockwise direc-
tion, continuing to fill the profile of the person on the photo in the flip-
chart.

Presenting work to the group: [10 min]

After each group has visited every corner they all introduce their charac-
ter to the other participants.

Discussion [20 min]

The facilitator urges participants to_reflect on social rights and their ac-
cessibility to vulnerable social groups, as well as introducing the terms
of equality and equity and how they differ.

Evaluation

The facilitator asks the participants to express their thoughts and
share how they feel about how accessible social rights truly are in
their societies when it comes to less privileged social groups.



Title: Explode your fear 2
Group: 15-20

Duration: 85 min

Level of Difficulty: medium

Aim: To explore and overcome fears
Objectives:

Reflect on personal fears connected to a specific topic (unemployment,
migration, social exclusion etc.)

Provide participants with a practical method to process and overcome
personal fears.

Comments:
This activity requires a certain level of trust among the group.

It may be more fruitful to focus on a more serious and broad fear theme
(e.g. fears related to unemployment). However, if participants are expect-
ed to be uncomfortable with sharing fears, the facilitator can introduce
the topic through discomfort, insecurities, anxiety.

The balloon-popping stage is best to be done after debriefing, with all par-
ticipants (not one by one), so they would not feel social pressure to blow
up their ballon if they don’t want to.

Materials needed: Balloons, Markers, Paper, and Pens.
Description of activity:
Introduction [5 min]

The facilitator introduces a specific topic (e.g. unemployment) and asks
partcipants to think of what is their biggest fear connected to that topic

Expressing the fear [5 min]



Each participant gets a balloon and blows it up. They write their fear on
top of the balloon.

The facilitator asks participants to put the balloons with their fears behind
them. Then, participants are invited to come outside (such as a nearby
green area or park).

Outside activity [35 min]
When they are outside, participants are are divided in pairs.

Every participant in the pair gets the task to think of a challenge that is dif-
ficult or uncomfortable to do for them personally, or something they have
never done (e.g. touch a spider or a street dog if you are afraid of them; if
you are shy, meet a stranger and try to talk to them for 2 minutes; talk to
a homeless man). They are given 30 minutes to think of such a challenge
and fulfil it. They can ask for support from their partner in the pair. They
should also make sure that their partner will try to fulfil his/her challenge
and provide support themselves.

After 35 minutes have passed, participants have to return to the plenary.
Reflection [20 min]

Participants meet again in the plenary and reflect on the following ques-
tions:

What was your challenge? Did you overcome it?
How do you feel about it?
Did your partner help you? How?

The facilitator introduces the idea that big fears consist of small challeng-
es, and in order to overcome the big fear one should overcome the small
challenges step by step.

Returning to the personal fear [15 min]

Participants take their balloons back. They are asked to think about their
fears and try to come up with several small steps/challenges that they
can take in order to overcome it. They must write these steps down on a
piece of paper.



Exploding the fear [5 min]

The facilitator gives participants the opportunity to blow up their balloon if
they are ready to overcome their fear, or leave it there if they are not.

Evaluation

The facilitator asks the participants to express their thoughts and share
how they feel about their fear before the activity and about the steps that
they have come up with, to slowly defeat their fear.



Title: First thoughts

Group: Max 20

Duration: 10 min

Level of Difficulty: Low

Aim: Introducing the concept of prejudices and stereotypes
Objectives:

To have a first contact with the concept of stereotypes and prejudices

To understand what other people think when they hear the words “stereo-
type” and “prejudice”

Comments: May be followed by activity 6.2 “Get to know the difference
Materials needed: Ball
Description of activity:

Participants stand in a circle and facilitator explains that this exercise has
3 rounds. He or she also mentions that the aim of exercise is not to be
right or wrong but simply to say the first thing that comes to their mind.

Practice session: The facilitator explains how the exercise will work: he /
she starts by throwing the ball to a person. The one who receives the ball
must say the first word that comes to their mind (about anything) and
throw the ball to the next person, who does the same, and this continues
until everybody has said something.

In the next round, the facilitator throws the ball to a random participant
this time asking for the first word that comes to their mind upon hearing
the word “stereotype”. And in the next round they follow the same princi-
ple but with the word “prejudice”

Note: In case of participants struggle to come up with the word immedi-
ately the facilitator can suggest to pass the ball directly so participants
have the chance to think a bit longer and get the ball again later.

Title: Social right in an envelope



Group: Max 20
Duration: 60 min
Level of Difficulty: Low

Aim: Raising awareness about access to social human rights for vulnera-
ble groups in the society.

Objectives:

To provide space for participants to reflect on social rights and their ac-
cessibility to all social groups

To introduce the difference between concepts of equality and equity
Comments:

Definitions on human rights and social rights can be found in the Univer-
sal Declaration of Human Rights and Revised European Social Chapter,
or through the following sources

www.coe.int/t/dighl/monitoring/socialchapter/presentation/presenta-
tionindex_EN.aspx

www.un.org/eu/documents/udhr

www.echr.coe.int/documents/convention_end.pdf

Make sure that the provided photos contain many details and allow par-
ticipants to form a story around them.

You can find the definitions on equality and equity, and how do they differ
from the following sources:

http://www.differencebetween.net/lanquage/difference-between-equi-

ty-and-equality/

http://www.slideshare.net/qunjan55/equity-vs-equality

Materials needed: Paper, markers, envelopes, colored paper, scissors,
tape, photos



Description of activity:
Introduction [10 min]

The facilitator begins a short brainstorming session on human rights, in
order to ensure equal level of understanding of the term for participants.
He/she writes the brainstormed terms on a flipchart, and circles the ones
which are social rights.

Group work: Creation [10 min]

Participants are divided in four small groups. They receive a photo of a
person glued on the top of a flipchart with the following instruction: to
make up their own story about the person through discussion based on
the photo (ex. Who is the person, what age is he/she, what are his/hers in-
terests, personal background). They write down this story on the flipchart.

While the groups are making the stories, facilitators arrange the room
sticking an envelope in four different corners of the room and setting five
chairs for the participants around it. In each of the envelopes there is
one social right written on a paper:

1) Right to education

2) Right to health services

3) Right of non-discrimination
4) Right of housing

Group work: exploration [20min]

When groups finish the first task, the facilitator sends each of the group
in a corner to continue writing the story with the instruction to discuss
how ‘their’ person enjoys the social right in that envelope (ex. Are there
any obstacles the person is facing towards enjoying this right, any spe-
cific opportunities connected to this right etc.).

Five minutes later each group receives one statement containing an
obstacle that the person they received faced on the way to accessing a
certain social right.



Examples on statements to use:

- The person has immigrated illegally in their current place of living
because of a war conflict in his origin country.

- The person was forced to follow education in a language he/she
does not understand.

- The person is a gender equality activist often being bullied be-
cause of his sexual orientation.

- The person is avoided and ignored by the community it becomes
known that he/she has AIDS.

Every five minutes, groups move to the next corner in clockwise direc-
tion, continuing to fill the profile of the person on the photo in the flip-
chart.

Presenting work to the group: [10 min]

After each group has visited every corner they all introduce their charac-
ter to the other participants.

Discussion [20 min]

The facilitator urges participants to_reflect on social rights and their ac-
cessibility to vulnerable social groups, as well as introducing the terms
of equality and equity and how they differ.

Evaluation

The facilitator asks the participants to express their thoughts and share
how they feel about how accessible social rights truly are in their societ-
ies when it comes to less privileged social groups.



Title: Explode your fear

Group: 15-20

Duration: 70 min

Level of Difficulty: Low

Aim: Empowerment in dealing with unemployment fears.
Objectives:

To reflect on your fears regarding employment

To share solutions on how to overcome fears regarding employment
Comments:

This activity is adaptable to other areas involving a personal fear that
needs to be tackled (e.g. relating to family life, love, self-appreciation and
more).

Materials needed: Balloons, Markers, Music, and Speakers
Description of activity:
Introduction [5min]

The facilitator asks participants to reflect on the question “When you think
about your future, what are your fears related with employment?”

Expressing a fear [5 min]

Each participant gets a balloon and blows air in it. The size of the balloon
should indicate how big this fear is for them. On top of the balloon they
should write the fear with a marker. (5 min)

The facilitators put on music and the participants need to keep their bal-
loons in the air.

Facing the fears [15 min]

When the music stops participants take one balloon and reflect on the



following questions:
e s this fear relevant for you?
¢ What might be the reasons that somebody might have this fear?
e What could be done to overcome it?

Participants write down a possible solution for the fear and their name.
Then process is repeated several times.

Mingling in the group [20 min]
All participants find their own balloon and looks at the solutions.

Now participants can go around and ask those who provided solutions for
more information, such as: what they meant, how they would approach
the situation and what their advice is. Participants can take note for them-
selves on what might work for them.

Closing [20 min]

The group comes together and each participant shares his fear and one
good solution. When everyone has spoken, they all can destroy their bal-
loon.

Evaluation

The facilitator asks the participants to express their thoughts and share
how they feel about their unemployment fears before the activity and if
they think differently after it.



Title: It is not about me
Group: 20

Duration: 60 - 80 min

Level of Difficulty: Medium

Aim: To provide space for increased mutual understanding between
young people

Objectives:

To raise awareness regarding tolerance of young people from different
social groups

To develop non-discriminatory attitude and behaviour towards different
social groups

To give deeper knowledge on discriminatory action types
Comments
The preferable target group is young people aged 16-23 years.

It is the facilitator’s responsibility to research and get as much informa-
tion as possible on the different types of discrimination and discrimina-
tory actions, in order to be prepared for the session.

Materials: Papers and pens, group number papers, Bowl, case situations
per each group printed

Description of activity:
Grouping [5 min]

Participants form small groups of five. From a bow! containing many
small papers with the numbers 1 - 5, they pick one. Participants with the
same number form the five groups.

Role-play creation [20 min]

1. Each group receives a situation, already developed by trainers, e.g. “a



student with economic difficulties gets a scholarship for an expensive
private school”.

2. The participants are instructed to show through role-play the discrim-
inatory action in the story they were given.

Role-play simulation [15 min]

1.Groups take 3 minutes each to play out their story for the rest of the
participants.

After each role play the trainer asks the group to give opinions on the
discriminatory actions in the role-play, and what category of discrimina-
tion they fall under. This will take no more than 1 - 2 minutes after each
role play. The trainer takes notes of the answers and continues the dis-
cussion in the debriefing.

Debriefing:

How did you feel? Did any of the role play make you feel different? If you
were present on situations like these, what would you do to change it?
Does anyone else have another opinion on types of discrimination? (the
follow-up of each question is up to the trainers)

Notes:
This tool is needed to be implemented in closed spaced, with chairs.
Proposed case studies:

A Roma student that finished university with high grades was refused
for a job in spite of his high qualification (direct discrimination).

After the robbery of a wallet at a part and despite the lack of evidence,
2 policemen go to a Roma family living nearby and start interrogating
them (discrimination by perception).

Evaluation:

The facilitator asks the participants to express their thoughts and share
how they feel about the societal perception of unprivileged groups, and
how it felt to live for a while in that situation.



Title: Make your Learning Puzzle

Group: 20

Duration: 90 min

Level of Difficulty: Low

Aim: To discover ways and environments of learning.

Objectives:

To discuss about the different ways in which we learn

To share learning experiences acquired in various learning environments
Comments:

A follow-up objective of this activity could be: To reflect on the skills and
knowledge previously acquired, which can help in finding employment.

The necessary time for the activity depends on the group size. Smaller
group needs less time to implement it.

If it is impractical to create the grand puzzle on the floor, or if the partici-
pants would not feel comfortable observing it in this way, another option
would be to stick the puzzle pieces on a whiteboard or a wall.

For this activity the facilitator must have printed and cut one puzzle per
participant, as well as put a color indication on each piece.

Materials needed:

Tapes, Paper, different-colored pens, Flip charts, Pens, Scissors, and
Markers

Description of activity:
Brainstorming [10 min]

Participants sit in a circle. The facilitator asks them to give the first word
that comes to their mind upon hearing the word “learning”.



The facilitator writes the word “learning” in the center of the flipchart and
the participants’ statements around it, as an introduction to the topic of
the workshop.

Creating the puzzle pieces [30 min]

Participants work individually to create their own puzzle consisting of dif-
ferent pieces (see varia 7). The facilitator explains what each piece rep-
resents according to the following categories:

e Upper left piece: Knowledge derived from school/university

e Upper right piece: Knowledge from other activities e.g. piano
classes, football, ballet, traveling)

¢ Down left piece: Knowledge derived from friends and family
e Downright piece: Self-learning

While explaining the different puzzle categories, the facilitator can use a
flip chart placed somewhere visible for the participants, to present exam-
ples. He/she can indicate the different categories by using differently-col-
ored pieces (see varia 2).

Note: Alternatively, the facilitator can use numbering or a color indication
on each piece.

The participants receive the four pieces of the puzzle. They may find a
comfortable space and take 20 minutes to reflect and write their knowl-
edge from each source corresponding to each piece. Using only one side
of the paper, they should write in a clear and understandable manner.

Note: In order to strengthen the participants’ emotional engagement, play
some quiet music.

The participants sit down and the facilitator urges them to close their
eyes and recall in silence as he/she reads out a few statements (should
also be visible on the flipchart).

-Remember your first places of learning...

-The people that have inspired you...



-The means that have helped you learn better...
Creating the learning puzzle [15 min]

The participants come back into the circle and begin to fit the pieces of
their puzzle together writing their names or draw a personal symbol on
each piece.

The participants receive a new piece (5" piece), on which to write a brief
statement about what they wish to learn in the future. Each participant
adds his own 5" piece to his/her puzzle.

Each participant takes his turn to place his/her puzzle on the floor and
connect it with at least one other participants’ puzzle (see varia 3).

Discovering puzzles [30 min]

Once a common learning puzzle is shaped, participants will have 10 min-
utes to silently observe the final result. They receive post-its and pens. On
the post-its they can note down similar and different aspects of learning
experiences which caught their attention or that they might want to ex-
plore, as well as the name of the person who wrote them (see varia 4).

Participants are encouraged to approach the person next to them and
share with him/her their feelings about similarities and differences in their
puzzles.

After discussing with the person next to them, participants are urged to
move around and interact in small groups, seeking out the people with
whom they found interesting similarities, and interact (at least 20 min-
utes).

Debriefing and evaluation [5 min]

e Participants sit back in the circle. Ask them to reflect on the activ-
ity by asking questions such as:

What happened in this activity?

Did you find any participants whose learning patterns are similar to
yours?

Were you inspired by someone’s different learning approach?



e Relate the activity to learning issues:
How easy or difficult was it to trace your skills and knowledge?
Have you discovered a new way to learn?
Has your perception changed about how people can learn?

The facilitator explains that learning is a very dynamic process that can
happen in different contexts. Realizing what one is capable of can be a
helpful in becoming more open to new opportunities in life.

Evaluation:

The facilitator asks the participants to express their thoughts and share
how they feel about the awareness of their skills and knowledge before
and after the activity.

Varia:

=i

3-4.




Title: Point out the difference
Group: 8- 20

Duration: 50 min

Level of Difficulty: Low

Aim: To introduce the concepts of prejudice, stereotype and discrimina-
tion

Objectives: To increase understanding of the concepts of prejudice, ste-
reotype and discrimination

Comments:

The space has to be arranged for performance: chairs put as in the bus,
the paper with the written statement “Gypsies are thieves” put on the wall.

Three persons are needed for the scene (preferably facilitators but sup-
port from the logistic team is possible).

Materials needed: Piece of paper with statement
Description of activity:
Recognizing the concepts in action [15 min]

The participants are instructed that they will see a short scene. Their task
is to recognize three elements in the scene: prejudice, stereotype and dis-
crimination.

The bus scene
Characters: Passenger 1, Passenger 2, Roma person

The working space is arranged as a bus. Two people are sitting at the
“‘back of the bus” with their bags next to them. On the wall behind them
is a paper with the statement “Gypsies are thieves” (a graffiti imitation).

A Roma person comes in. Passenger 1 turns to Passenger 2: “Watch out
for you bag, there's Gypsy”. Passenger 2 pulls their bag closer. The Roma
person sits next to them. Passenger 1 looks at the Roma person with



loathing, stands up and goes to the other part of the bus. Passenger 1
drops their bag on the way. The Roma person picks it up and gives it back
to the owner.

Sharing in groups [20 min]

Participants are divided in small groups to share the moments they rec-
ognized as stereotype, prejudice and discrimination.

They are asked to write down definitions of these three concepts.
Discussion with the group [15 min]

Participants are gathered in plenary to share what they wrote, following
which the facilitator provides them with formal definitions of the con-
cepts.

The facilitator leads the discussion by asking the following questions:
Was it easy to find 3 elements in the scene presented and why?
Was it easy to come up with definitions?

Can you relate this scenario with real life?

Evaluation:

The facilitator asks the participants to express their thoughts and share
how they feel about the initial knowledge about prejudice, stereotypes
and discrimination and what they know now.



Title: Storytelling

Group: 15-20

Duration: 90 min

Level of Difficulty: Medium

Aim: Explore values of different cultures

Objectives:

To create a safe space for people to share an aspect of their culture
To analyze background of various cultural values

To increase understanding of different cultural perceptions and values
Comments:

The tool has been developed for groups of people coming from different
ethnic or religious backgrounds. It can be used with refugees, ethnic mi-
norities or as an activity for youth exchanges, international training cours-
es, etc. The more diverse the group, the more impactful this activity will
be.

It is important to stress that participants should choose a story that is a
traditional folk tale or legend of their own culture.

In order for the tool to run smoothly, it is advisable for the facilitator to find
out the number of participants from different nationalities in advance.
Thus he/she can decide how to best organize the division into smaller
groups.

Materials: Flipcharts, A4 papers, Pens, Colourful pencils and markers,
and Paper tape

Description of activity:
Introduction [5min]

The facilitator informs participants that in this session they will learn
about the stories and legends of their different cultures.



Group work [15 min]

The facilitator divides participants into smaller groups of the same na-
tionality (groups shouldn’t be more than 3-4 people — larger groups from
one nationality can be split into two or more groups).

He/she instructs participants to recall a short fairy tale / legend / story
they loved as children, which is traditional for their culture or country. They
are given 10 minutes to decide on a story that they will later share with
the others. They should think of interesting ways to tell the story, such as
using expressive intonations, different voices or body gestures. They can
imitate the way their parents/ grandparents told them the story when they
were young.

Telling stories [30 min]

Participants gather in a circle. Each group is given 4-5 minutes to tell their
story.

Looking deeper [25 min]

This time, the facilitator challenges participants to look deeper into the
stories.

He divides participants into groups again, this time merging groups from
two different nationalities (the more distant the nationalities, the better)
into bigger groups.

Each group is given a flipchart and marker. They have to compare their
two stories and note down their answers to the following 4 questions,
which the facilitator is going to introduce one by one. They will have 5
minutes for each question.

The facilitator posts the first question on the wall/board and reads it out
loud. Then he/she gives participants 5 minutes to discuss it and then
reads the next one

Note: If participants get stuck on the first two questions, the facilitator can
encourage them to think about stories from their two nations in general.

What similarities do you find between the two stories?



What differences do you find between the two stories?

What specific cultural aspects do these differences reflect (e.g. values,
traditions or beliefs)?

Where do you think these cultural values/traditions/beliefs come from
(e.g. history, climate or religion)?

Sharing with the group [20 min]
Participants gather in plenary again.

Each group shares the stories of the nations they were comparing and
share their answers in the course of two minutes (max). After each pre-
sentation, the facilitator allows space for questions and comments.

The facilitator points out that our stories reflect our cultures, which can
have a lot in common. They can also have differences, which stem from
the specific traditions, beliefs and values of each nation. What is both
important and interesting is that, for every tradition and value, there is a
reason which is hidden deep in that nation’s past. If we take the time to
understand these reasons, we could better understand the behaviour and
manner of thinking of people from other nations.

Evaluation

The facilitator asks the participants to express their thoughts: What did
they know before of the history, culture and values of the countries whose
stories were told? How has this activity affected their international per-
spective?



Title: Pulling the line

Group: Upto 20

Duration: 20 min

Level of Difficulty: Low

Aim: Promoting civil engagement of youth

Objectives: To become aware as a youngster of the different opportuni-
ties to participate in society actively

Comments: The main topic of this activity is Civil Engagement, which
is one of the four main pillars of the Council of Europe’s Action Plan for
Social Cohesion.

The rope will produce a physical tension between those who participate
a lot and are moving forward in the line and those who are not taking any
steps at all and are pulled by the front ones in the line.

This activity provokes participants to think about possible fields of par-
ticipation in society for youngsters.

Materials: Rope (5 to 10 meters, depending on the line length); List of
Participation Sentences

Description of activity:
Introduction [5 min]
All participants stand in a straight line.

The facilitator provides a rope as long as the line of participants. All par-
ticipants must grab the rope with one hand.

The facilitator explains how the activity will run. Participants will hear a
sentence and the ones that think the sentence applies to them make a
step forward.

The activity [10 min]

The facilitator reads one by one the participation sentences from the list.



If a participant has participated in events called out in sentences, he/she
takes a step forward, holding the rope and pulling the ones next to them.

Debriefing [5 min]

After reading the sentences, the facilitator asks the participants (firstly
those at the front and later those at the back):

How did you feel being the one pulling the rope?
How difficult was it for you to move or not to move?
Does this activity reflect somehow what participation in society is?

Note: During the reading of the sentences, some questions can come
up, such as: “If you go to a music festival, do you consider it participa-
tion?” and “What is participation then?”

Evaluation:

The facilitator asks the participants to express their thoughts and share
how they feel about their impression of how much they participate in
civil society.

List of Participation sentences:

A group of Young Local Church youth Local youth council

Scouts group
National Youth
Concert organization Folk dance Council

Meetings within my Singing group

student’'s association Important decisions

of my life
Camping Theatre group
_ _ Causes for animal's
Sports clubs Music Festival rights
Gymnasium Alternative community Causes for environ-
. . o mental issues
Parties organization Activities of a local

cultural association School Newspaper

Local Youth organiza-



Nothing

Local market
Band rehearsal

Mountain Bike
competition

Parties with friends

Facebook
Political debates

Radio show

tion

Environmental Clean-
ing Actions

Reading Club

Sexuality and health
campaigns

In this Project



Title: Taste the stereotype

Group: 15-20

Duration: 30 min

Level of Difficulty: Medium

Aim: Raising awareness on stereotypes

Objectives: To better comprehend the mechanism of stereotyping

Comments: It is best to introduce this activity after a break, when partic-
ipants are entering the room

Materials: Plastic cups in 2 different colours, Orange juice (or other),
and Citric acid

Description of activity: Preparation [5 min]

Cups of two different colours are put in front of the entrance to the plenary
(at least one per participant). All of them contain juice. One colour group of
cups also contains citric acid so that the drink is sour (but not dangerous
for health!). All drinks should look the same. Furthermore, there are cups
of two different colours which contain only orange juice (no citric acid).

Note: It is better overall if there are twice cups as there are participants.
First try [5 min]

Before entering the room, participants take a plastic cup with juice in it
and are asked to try the drink. They pick one of the two colours of cups
randomly, and then enter the room.

Second try [5 min]

After entering the room, participants are asked to choose another cup
and try the drink one more time.

This time, only cups with orange juice are put in the room.

Group division [0 min]
The plenary room is divided into five spaces where groups will gather,



according to their choice:

Those who picked a brown cup both times

Those who picked a brown cup at first and a white one the second time
Those who picked a white cup at first and a brown one the second time
Those who picked the white cup both times

Those who refused to have a drink (the first and/or second time)

Participants take a position in the room according to their choices. They
are asked the question: “Why did you choose this particular colour in the
second round?” Participants answer one-by-one and group-by- group.

The facilitator explains the reasoning: most participants who picked the
white cups in the first round are expected to pick the brown one or none
in the second round, because they would expect the same sour taste in
the second round (while it is all orange juice). There may also be some
people who only heard from those drinking from white cups that the drink
is sour, so they would avoid white ones as well. Some people might still
be curious of the taste no matter what the others say. This is parallel to
the mechanism of stereotyping: we judge after a first impression or from
what others say, because it is a natural mechanism of our brain.

Debriefing [5 min]

The facilitator leads a discussion by asking the following questions:
Why did less people choose the white cups in the second round?
How does this reflect to experience with persons in society?

Does this relate to stereotypical tendencies in your view?
Evaluation

The facilitator asks the participants to express their thoughts and share
how they feel about how easily stereotypes are formed from what we
hear and from society. Has the activity helped them see more clearly how
this mechanism works?



Title: Starting points

Group: up to 60

Duration: 50 min

Level of Difficulty: medium

Aim: Understand the emotional consequences of unemployment

Objectives: To get familiar with the challenges of finding a job in a narrow
labour market

To experience the difficulties of finding a job when not everyone has the
same starting position

To experience the consequences of being unemployed

Comments: It is good to keep in mind that the more the inconvenience for
the people who did not find a job, the stronger their emotions might be.

Materials: Envelopes; markers, printed money (see below); maps of the
venue; candies; coffee/juice

Description of activity:
Preparation [10 min]

1. The facilitator hides a number of envelopes in the venue. Inside them
are papers with job positions written on them together with a number of
bills. Envelopes have varying amounts of money inside. There should be
fewer envelopes than participants.

Participants come to plenary.

2. The facilitator explains that there are a number of job positions to be
found in the venue. Their task is to find the envelopes containing the jobs,
and they may only return if they have found one.

3. All participants are given a paper. Some papers have a map with the
location of some of the jobs. Others have a map of the venue as well. On
some is only written: “Good luck”.



4. Two participants are moved far away from the job envelopes and two
are blindfolded.

Looking for a job [15 min]
1. The facilitator signals the beginning of the search

2. While the participants are searching, the facilitator prepares a table
with goods to buy (coffee, juice, candies etc.). Some goods are cheap
enough so that everyone who has found an envelope can afford them,
others are more expensive.

Return to the plenary [15 min]

1. The participants come back one by one and can start buying goods.
Those who did not find an envelope cannot buy nor do anything, and are
sent outside without the chance to take part in the buying.

Debriefing [10 min]

1. The facilitator leads the discussion, firstly asking participants what
happened (as not all of them have the same experience):

How did the participants feel about their buying power or lack thereof?
How did they feel about the others?

2. The topic shifts to employment:

What are the links between this activity and the labour market?

What are some of the consequences of not finding a job (in the activity
and in real life)?

What could be done in order to minimize the effects of having different
starting points?

Evaluation

The facilitator asks the participants to express their thoughts and share
how they feel about the everyday reality of unemployed persons in con-
trast with the rest of the working world. Do they understand it better
through this exercise?



Title: Net for all!

Group: 15-20

Duration: 50 min

Level of Difficulty: Medium

Aim: Deeper understanding of the life of persons with disabilities
Objectives:

To achieve common understanding what is meant by inclusion of youth
with disabilities

To identify challenges and solutions in involving youth with disabilities in
activities

Materials: rope; written rolls
Description of activity:
Preparation [10 min]

1. A net of rope is placed to divide the working space in two parts. The net
is made so that it has spaces of different sizes, most of them big enough
for a person to go through it.

Forming a strategy [15 min]

The task of the group is to go from one side of the net to the other. While
crossing the net, participants are not allowed to touch the rope. If they do,
they must come back to the starting point. Those who are on the other
side cannot come back.

1. The participants get twenty minutes to think up a strategy to fulfil the
exercise. However, the facilitator also assigns roles to certain participants:

Person with hearing disability
Person with speaking disability

Blind person



Deaf person

Person with language barrier

Person with mental disability

Person in wheelchair

Simulation [15 min]

1. The facilitator signals the beginning of the activity.
Debriefing [10 min]

1. The facilitator leads the discussion by firstly inquiring on everyone's
feeling during the activity:

How did you feel as someone with a role/without a role?

How well do you think your team worked as a group?

Were there disagreements? How did you resolve these?

How do you link this simulation and the life of persons with disabilities?
Did you learn something new or surprising, or useful?

2. The facilitator stresses the importance of being taking care of and try-
ing to involve everyone in the daily community life, which enable them to
have a new look about this issue.

Evaluation:

The facilitator asks the participants to express their thoughts and share
their knowledge on the lives of disabled people in their community. Has
this activity helped in better understanding their everyday reality, and how
would this affect their stance towards them?









