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1. General Information

The development of an advocacy and empowerment programme
curriculum for young leaders from vulnerable groups under the PENDYW
project corresponds to the first deliverable (D. 4.1) of Work Package 4
‘Empowerment of Youth Leaders from Minority Backgrounds.”

The curriculum was developed taking into consideration the previous
research about the most at-risk groups within the national context from
the different partner organisations. The following subchapter offers
greater insight into the target groups defined throughout that research
led independently by each organisation.

1.1 Note on the Identified Target Groups

The Strasbourg-based French partner, ‘Youth Express Network’ (Y-E-N)
identified young individuals, [igeinlieindel 2m=leigst el idal elah/sllsleltielale)

cognitive disabilities as a key at-risk group for exclusion, particularly

within the " Grand  Est region  of "France. Il CRs{-ele]alele]aAR (e]geI I aNe]ge]¥ o)

identified for France is the young people from the same age range living in

the South of France with economic struggles and have lack of access to
resources and international mobilities.

Meanwhile, the primary target group of ‘Culture Goes Europe’ (CGE)
based in Erfurt, Germany, pertains to o wider range of individuals. The
[{oJV[ NI elsMOouUth aged 18 to 30 who “face systemic barriers to ful

FEIRTEEERNNEEEESE, aos per Y-E-N's guidelines. This group includes
greater extent to legal uncertainty, social exclusion, limited access to
Many come from
conflict-offected countries and face additional traumao-relaoted challenges.
The organisation also focuses on NEETs, early school leavers, youth from
low-income or rural backgrounds and FLINTA" individuals. Districts like



Ilversgehofen and Johannesplatz were highlighted, because the foreign
population is significant.

Similarly, the Belgian partner, ‘“Youth for Exchange and
Understanding’ (YEU) based in Brussels, considered a wide pool of
marginalised individuals for the conception of their target group. These

groups of individuals include [feltidarigeing anllelgelnis cieledelgelbigle st elelplg=lelt

muslim women, LGBTQIA+

disabilities, NEET youth as well as youth from the Roma and Travelle
e I EENl EN I EE iRl =R el ERENERY YEU highlighted that this

age group is ‘at a critical transition phase in terms of education,

employment, and personal development.”
‘Centre for Intercultural Dialogue”s (CID) from North Macedonia
responses to the form reveals an interest in recruiting

ethnic and racial minority backgrounds, lower income backgrounds and

from urban centres. The preferred age range is 15-28

because “ it consists of teenagers as well as conscious young adults.” CID
suggests a 50/50 female-male ratio.
Finally, MOJU from Portugal focuses on individuals from

minorities as well as migrants, refugees, asylum seekers and individuals

rom low-income backgrounds. Their preferred age-range for the

elelgilelelelpesl T nigell el el s Elelgsl elle), based on the youngsters the

organisation has reached out to in the past and is currently working with.

1.2 Note on the Trainers

The curriculum was developed in cooperation with five trainers from the
partner countries.

Pileiiillencie s | He worked as a youth worker for 10 years, and actively
Sl participated in the empowerment of youth in rural areas for

better opportunities and living conditions. His experiences as
coordinator and facilitator on E+ Training Course & Youth




Exchange in different NGO's in Europe provided him tools and
knowledge on topics such as Human Rights, non-formal
learning and interculturality.

He is currently a senior trainer (YEU PET). Along with his
degree in Political Sciences (BA/MA), he has been actively
engaged in the youth and education sector since 2010. Working
with a variety of CSOs, he has been involved in the
development and implementation of educational activities
(local / national / cross-border) on topics like Human Rights,
inclusion ond accessibility, gender mainstreaming while
focusing on empowerment and representation (i.e. LGBTQI+,
youth, minorities, etc).

He has been actively involved in international training and
education since 2010, working in the fields of non-formal and
intercultural education having experience in organizing and
implementing international activities, with his work primarily
focused on topics such as global education, mental health
and inclusion.

Florim is involved in education on peace building through
intercultural dialogue. With more than S years of experience as
a youth worker and educator, Florin brings insights in working
with diverse groups of young people coming from post-conflict
areas.

Experienced youth worker in non-formal education, focusing
on youth empowerment aond civic engogement of
underrepresented and marginalised youth across Europe. Her
approach combines artistic and participatory methods, and
sustainable program work that promote active citizenship and
long-term community engagement.




2. Curriculum Aims and Objectives

2.1 Core/General Curriculum Objectives (Applicable Across
Europe)

The PENDYW curriculum has been designed with a set of core objectives
intended to be applicable across Europe. These objectives respond to the
broader aims and objectives of the PENDYW project, with a specific
emphasis on the empowerment, leadership and advocacy of marginalized
youth. Building on previous work packages, the PENDYW project has
already developed a comprehensive Compendium of Good Practices and
Tools of Youth Work for Social Inclusion and Anti-Discrimination, launched
an interactive online platform,! and conducted mentoring sessions. These
elements feed directly into the development of this self-advocacy and
leadership curriculum for young leaders under WP4, which is crucial in
shaping the forthcoming European Leadership Conference.

At its heart, the curriculum seeks to [} SigEaleidal=al eltlin

self-advocacy skills, equipping young people with the tools they need to

represent their interests and activel

pate in societyl

Furthermore, the curriculum aims at [PAF elgelnleiiialel el<lfole oiile

participation, thus raising awareness of accessible mechanisms through

which young people can engage in decision-making processesHlel{ele]\iel:
the local levels.

Another focus is placed on [EieiElgialelElole=lgsallen el =i
EEE R NS Eaes, with  particular  attention given to
marginalized youth. These include, but are not limited to, young people
with  disabilities, migrants, refugees, ond those experiencing
socio-economic exclusion. Here, it is important to keep in mind that each
partner organisation is focusing on a specific target group, based on the
findings of their contextual research at the national level of the most

! veu-international.org/pendyw-project
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at-risk communities in their country, as well as in the most direct
surroundings (city, region).
Participants are also encouraged to [@ielaElerene ghileel fel\elg=lal=Ee)

the issues affecting their communities, learning

challenges and promote solutions through partici

advocacyh

Throughout the design of the curriculum, a strong emphasis is

o]le]el=lelNe]all(5) ensuring the accessibility of content and methodsElNalls

commitment seeks to foster inclusive youth engagement, regardless of

individual background or ability, and to create welcoming and inclusive
learning spaces.

Table 2 summarises the objectives of the curriculum:

Table 2. Curriculum Objectives

1 Strengthen youth self-advocacy skills, enabling young people to
represent their interests and actively participate in society.

Promote democratic participation, while raising awareness on
accessible mechanisms to engage in decision-making processes.

Foster leadership, collective engagement, and representation,
particularly among marginalized youth.

Raise awareness on how to identify problems across their
4 communities and how to promote actions through participatory
processes and advocacy.

Promote accessibility of content and methods, fostering youth
engagement regardless of background or ability.

While these general objectives apply across all partner countries,
trainers are also encouraged to reflect on their local contexts. As briefly
mentioned earlier, each partner in the consortium has previously identified
the profile of participants from priority groups through thorough research
efforts into their national context. As a result, different youth profiles have
emerged, with each partner organisation choosing to focus on a specific
target group. Consequently, there is a need to adapt learning materials to
suit the specific age range and context of each target demogrophic,



ensuring that the curriculum remains relevant and responsive across
diverse local realities.

2.2 Contextualised Objectives

The objectives outlined for Belgium are rooted in the lived realities of its
youth, as reflected in the national research carried out by YEU.

The first objective focuses on addressing discrimination and
intersectionality, with o particular focus on the experiences of key target
groups: migrants, young Muslim women, LGBTQIA+ youth.

Moreover, there is a clear call to address ways to overcome barriers
by building trust with and within marginalised communities, recognising
trust as a foundation for engagement.

Equally important is the need to address multilingual
communication, to embrace peer-led outreach, and to prioritise offline
methods that can help reach those groups that remain hard to access
through mainstream channels.

Lastly, these objectives aim to foster gender equality, to challenge
stereotypes, and to promote positive perceptions of diversity among
youth.

In France, the Youth Express Network has identified a particularly
vulnerable group at risk of exclusion: young individuals between 18 and 24
years old with physical and cognitive disabilities, especially within the
Grand Est region.

The approach begins with the development of a critical awareness of
rights and legal protections, offering participants not only the knowledge
of what is written in low but also the tools to question and engage with it.
There is an introduction to both national and European legal frameworks
(from the United Nations Convention on the Rights of Persons with

10



Disabilities (UNCRPD) to French disability law and EU non-discrimination
policies).

Furthermore, participants are encouraged to explore the gap
between formal rights and their implementation in everyday life,
grounding their understanding in the lived realities they encounter daily.

In Erfurt, Thuringia, the aim is to address the needs, challenges, and lived
experiences of marginalised youth, especially migrants, refugees, asylum
seekers, international students, and socioeconomically disadvantaged
young people aged 18 to 30.

Objective 1 is to address discrimination (whether racial, ethnic, or
gender-based). One main challenge remains the widespread injustices
that persist in public life, housing, and employment. The response unfolds
as follows:

e Awareness & Empowerment Modules: conduct interactive workshops
on recognizing and responding to everyday discrimination including
legal rights, reporting mechanisms, and allyship.

e Intersectional approach: facilitate sessions on understanding how
race, gender, and other identities intersect, with emphasis on
inclusive practices.

e Role-playing & scenario-based learning: non-formal education
methods to help participants practice real-life responses to
discrimination.

Objective 2 is to enable meaningful leadership and civic participation.
This responds to the challenge set by structural barriers that limit youth
engagement in leadership and civic spaces. The response unfolds as
follows:

e Leadership Development Program: teach advocacy, and facilitation
skills tailored to young leaders.

N1



e Confidence & Motivation Building: through experiential learning (e.g,,
games, team-building) boosting self-esteem and community
belonging.

e Youth-Led Initiatives: support participants in designing and
launching micro-projects to apply what they learn and impact their
communities.

In o North-Macedonian context, the specific objectives are the following:

e To empower segregated and polarised communities to recognize
their own needs, and capacities for advocacy.

e To increase young peoples understanding of democratic
participation, human rights, that enables them to meaningfully
participate in decision-making processes and civic initiatives in their
communities.

e To build leadership competencies among youth while promoting
cooperation across ethnic, social, and geographic divides, enabling
them to lead inclusive community actions and represent diverse
youth voices.

Seen in a Portuguese context, the objectives include the following:

e To address the current political context and the rise of public and
online hate speech and violent acts of racism, xenophobia and
gender discrimination—including the specific needs, challenges, and
lived experiences by the participants and their close circle;

e To raise awareness of rights and legal protections and mechanisms
available, such as the International Convention on the Elimination of
All Forms of Racial Discrimination, the CEDAW, the ONU Agenda 2030,
the European Convention on Human Rights, the European Youth

12



Charter on the Participation of Young People in Local and Regional
Life, the European Commission Directive on Racial Equality, the
Constitution of the Portuguese Republic (Article 13 on the Principle of
Equality and Articles 67 and 70 on special protection for youth,
including access to education and social participation), Low
93/201/—Legal framework for preventing, prohibiting and combating
discrimination and the ‘Portugal against Racism’ Plan (2021-2025);

e To develop competences in intersectionality, promote positive
perceptions of diversity among youth and ways to overcome barriers
by practising the use of available mechanisms;

e To foster meaningful civic participation and youth leadership;

e To support the development of youth-led Initiatives and the
identification of supporting mechanisms for their implementation.

13



The pedagogical approach underpinning the curriculum is rooted in the
inclusivity, participation, and rights-based fromeworks of the PENDYW
project.

3.1 Overall Approach
g MRisl-Wexploration of intersectional discriminationiiiEl«=lal{ge] e}

the methodology. Participants identify how overlapping identity factors-
such as gender, disability, migration background, or socio-economic
status- can deepen marginalization. They are encouraged to reflect on
personal experiences and to recognize shared challenges across different
identity dimensions. This space for intersectional analysis fosters
solidarity and a deeper comprehension of structural inequality.

According to the objectives, the curriculum also focuses on

gthening self-advocacy and amplifying collective voiceslideladlefele]a)¢]
are supported in building the confidence and skills necessary to speak
openly about their lived experiences of discrimination. Through
experiential workshops and peer learning moments, they learn to
articulote the needs and perspectives of marginalized youth, particularly
in public, institutional, and policy-oriented settings, keeping the European
Leadership Conference in mind.

The overall methodology is grounded in [glelamielgantel i iatielgaalelfeiate)
SdellglEidielt Elelgallglefeleelgelelanlsls.  Training sessions are accessible,

rights-based, and participant-centered, and they intentionally follow the

FEIVENEEIRENEEE. This cycle ollows young people to connect their lived
experiences with concrete knowledge, transforming personal reflections

into tools for public advocacy. Moreover, storytelling, peer group
supervision method, and identity-based reflection are used as central

pedagogical tools, guiding participants toward a deeper understanding of
intersectionality while also reinforcing group cohesion.

14



Creating 0 E is essential to the entire process The leormng

environment is

regardless of background or linguistic ability. The training space is not

pre-designed for participants, but co-created with them, encouraging a

strong sense of ownership and collective responsibility. This co-creation
fosters trust, openness, and emotional safety, which are all crucial to
protect the participants tackling heavy topics of their everyday lives.

The curriculum intentionally [N S EREEEEETER,
combining legal education, personal development, and collective sharing.
It equips disabled youth with the tools, confidence, and community
support to become active advocates in both local and European contexts.

3.2 Guiding Principles

Several guiding principles shape the approach described earlier.

First, there is commitment to
Aaleltiisieelple =g lerdlerpiel Helale=iS10111EY in all materials, tools, and activities.

llelco-create the training with the Youth Jelelpl®s is to acknowledge

that they are not merely recipients, but actors of knowledge.

From the very beginning, a specific attention will be given to trust
and support, so that a can flourish. Such an
environment is desirable for keeping open-mindedness and solidarity, even
as we confront the difficult realities of discrimination. There also lies a
deep importance in building trust and group cohesion.

is crucial, highlighting the diversity of lived
realities through peer-sharing, and inviting those realities to take root
within activities and reflections.

Likewise, @giilselNs=ii=sdleiaieialemiailaldlale) must be fostered.

Alongside it, the nurturing of |eleidal =Rl lsEelale o= E=le))
EREINEEERERE, so that no one walks the path alone. It is crucial to

acknowledge and validate the youngsters’' first step in deciding to
participate in the training. That in itself was a clear demonstration of
self-resilience. Yet, the way does not stop here. The training shall also

15



foster their connection

to community aond understanding of the

significance of acting in cohort. As one trainer expressed it to the group:

“The first step of this activity was to take the decision to come here,

Now that you are here, we will guide you through the resources

available to toke further action.”

Table 3 summarises the guiding principles of the curriculum'’s

methodology and pedagogy:

Principle
1 Accessibility
2 Active
Participation
3 Inclusivity and
trust-building
Cultural
4 e
sensitivity
5 Critical thinking
and reflection
Self-resilience
6 and communal

belonging

Explanation

Physical, sensory, cognitive, linguistic, and
emotional dimensions are all considered in the
design of materials, tools, and activities

Co-create the training with the Youth participants -
they are not just learners but always actors of
knowledge and solutions.

Create a safe and Inclusive Space by building trust
and support from the beginning, to encourage
open-mindedness and solidarity besides the tough
topic of discrimination.

It is crucial to highlight the diversity of realities
through peer-sharing, allowing those realities to be
presented within activities and reflections.

These will be nurtured through encouraging
participants to link their personal narratives to
broader structural issues.

Every step of participant engagement is
acknowledged and celebrated.

16



4. Training Structure Overview

4.1 Notes on Curriculum Structure and Relevance

The curriculum was developed using o [pelelfllelgsigtlelllf=. The modules
are common across countries and include [sleiaiill=idaleie o] g=l ol el Saleg=le ),

Thus, the 'what — meaning what activity is delivered — remains the same,

However, the 'how, that is, the way the activity is applied and conducted,

may vary depending on the target group and its specific needs. [[glelsIleA
local realities differ across the partner countries, and the curriculum
acknowledges this in a background-sensitive and adaptive manner. This
approach is further reflected in the notes on national adaptation
presented in Chapter 6.

The curriculum’s educational flow is meant to be used by educators

in the preparation and implementation of the activity, supporting an
educational approach where
and get to shape their learning experiences within safe and
inclusive spaces that are built on trust and respect.

Each step aims to provide learners with the support they need,
promoting cultural sensitivity through peer-sharing, whilst nurturing

critical thinking, self-resilience and a sense of communal belonging.

doing so, we can ensure that by the end of the activity, participants are

able to develop relevant skills that can support their future engagement
or advocacy actions—including the ones who will attend the European

Leadership Conference in Brussels,
Therefore, along with the national adaptations (Chapter §6), the
curriculum aims to ensure that [ellEelelgilealelelaiesig=lolelgel S5 ol i alc]]

national context, are working towards similar overarching goalss{eN=le[V[fe}
young leaders with self-advocacy, leadership, and democratic
participation skills, critically aware of their community's issues.

17



The core value of the curriculum's methodology lies in its

commitment to inclusivity, participation, and a rights-based framework for
the empowerment of marginalized youth. Diving into the
BIMEME, educators/trainers can reflect
objectives and_their corresponding learning outcomesggele/EleiiVEaelale
outcomes that must be addressed by all.

implementation, leveraging their professional expertise and experiences,

Being encouraoged to shape their educational approach so it can
correspond to their national context and to their participants' specific
needs. Getting to freely adjust any suggested resources and enabling them
to respond flexibly to the immediate needs and dynamics of their group.

That autonomy ensures that
to each specific target group's needs and local realitiesiliK:}
neurodivergent conditions, physical disabilities, or longuage barriers).
Moreover, it ensures a that allows
educators/trainers the necessary freedom to tailor the content and ability
to integrate socio-cultural, political, and linguistic aspects of their
national context, ensuring the training remains relevant and impactful for
all participants.

National adaptations (Chapter 6) and adaptations made on the spot|

during implementation will be reported by educators /trainers, while the

ipants and educators/trainers. a3
such, necessary adjustments can be made to better reflect the vital
experiences of educators/learners and incorporate the different
perspectives and practices within diverse contexts.

Overall, this dynamic approach ensures that the curriculum remains
relevant, accessible, and truly empowering for a diverse range of
marginalized young people across different European contexts.

18



4.2 Curriculum Structure Breakdown

This subchapter introduces the full breokdown of the curriculum.

tables found below are broken down into the different days, outlining the

key components, namely the core modules and their respective activities,

eellnielpinier el lmeelFptiglsEelpe Reelpii=h4ss When reviewing, please consider

the

core learning objectives and outcomes|

found in Chapter

6—Evaluation and Follow-Up. To support the educational process,

suggested activities have been also added and can be used as a resource.

Table 4.1: Curriculum Day 1 - "Team building"

Introduction,

M.1.1 presentation,
(Morning) getting to know
each other
M.1.2 Group Building
(Morning) Activities
M.1.3 Exploring
Afternoon Leadership styles
M.1.4 Unqerstonding
active
Afternoon

participation

A1l

Al112

Al121

Al2.2

A13.1

A13.2

Al14.1

Al4.2

Getting to know each
other

Getting to know the
programme

Team-building

Understanding how a
group functions, and
the specific group
dynamic

Understanding
different types of
leadership

Exploring leadership
skills

Defining meaningful
youth

Exploring one’s own
participation within
one's community

Name+Adjective >> Personal
Profiles>> Two truths and one lie
(DJ Pam?)

Exploring learning expectations,
contributions and fears
Presenting the programme
objective and flow

Highest spaghetti tower

silent tasks with chairs ( different
groups to arrange chairs in the
room without speaking)

Building common bridge (The
Derdians)

Old lady/zombie

Swamp

Survival List
Raising the stick
Input on Leadership Styles

Lodder of participation with
interactive activity

Mapping out own community
| participate...

The rule

19



Table 4.2: Curriculum Day 2 - "Advocacy and Leadership”

M.2.1 (Morning)

M.2.2 (Morning)

M.2.3 (Afternoon)

M.2.4 (Afternoon)

Introduction to
Human Rights

Realities and
Opportunities
— Me and my
community
reflecting on
the realities
around me,
finding yourself
and where you
belong.

Youth
Engagement
and Activism

What does an
advocacy

action look
like?

A211

A21.2

A2.21

A222

A2.31

A2.3.2

A241

A242

Presenting Human
Rights legislation

About
understanding
different Human
Rights approaches

Finding one’s role
within the
community

Mapping the
realities in the
community

Step Forward

Different wages

Human right small video
presentation & debaote

Community Mapping and Identity
Exploration
Storytelling Circle

Exploring youth Helpful notes:

engagement and °
activism through.
concrete

experiences

Critical thinking of °
information

Display of °
influential
advocacy action

Exploring one’s
own way of
advocacy

Giving examples/supporting them to
explore existing channels and
structures to engage, participate,
learn etc as a young person or as a
person of certain group (lgbtqi,
minority etc)

Supporting and building capacity to
access and filter information -
information literacy (youth
opportunities, etc)

Analysis of specific case of advocacy
action (target group dependant),
through digital tools (online
resources articles, videos)

Safe use and safe space of critical
thinking on the different advocating
cases analyzed

20



Table 4.3: Curriculum Day 3 - "Resource Sharing and Next Steps"

Researching key
A3.11 actors oand

et o stakeholders e Silent floor..or something similar
M.3.1 (Morning) mapping Identifying ways to e Template - Stakeholder Mapping &
A31p reachouttothe Outreach
7 identified
stakeholders
Action Planning
(Building the Creating an e Experiential learning on compaign
M.3.2 (Morning) message and A3.21 advocacy skills
setting the campaign e Case-Research / Role-Play
means)
Presentation of the
A331 created campaign
Digital 7 and receiving Role-ol
i feedback ole-play
M.3.3 (Afternoon) é‘g‘r’:;gitggg —— World-Cafe
. ntegrating the Mocks of digital campaigns etc
Testin
9 A3.3.2 feedbgck and
finalising the
campaign
A341 Planning the next
steps
M.3.4 (Afternoon) Evaluation & A34.2 EvolL{otlng NQtes.' Identifying channels to engage
Follow-up learning outcomes with
ngap |SeEing dhe
training

21



S. Evaluation and Follow-Up

This chapter introduces the common, planned learning outcomes of the

different curriculum modules presented in Chapter 4. The learning

outcomes, as defined by the trainers, serve as a yardstick to ensure that all

participants from the different countries can attain the same objectives

from the training. This is done while acknowledging that these may be

subject to national adaptation due to the specific needs of the target

group.

Table 5: Objective and Learning Outcomes

Introduction,
presentation,
getting to know
each other

Group Building

12 Activities

Exploring
1.3 Leadership
styles

Promote democratic
participation, while raising
owareness on accessible
mechanisms to engage in
decision-making
processes.

Foster leadership,
collective engagement,
ond representation,
particularly among
marginalized youth.

- Promote accessibility of
content and methods,
fostering youth
engagement regardless of
background or ability.

The participants
understood the
progromme and objectives
of the training.

The participants became
fomiliar with the group.
The participants could
recognize the diversity of
backgrounds of the
participants in the group.

The participants
contributed to and
ensured a safe space to
learn.

The participants
understood the (cognitive,
and non-cognitive)
lifepaths of others
through interactive
activities.

The participants were
introduced to non-formal
and informal learning.

The participants
recognised the role of
leadership.

The participants became
aware of the different

22



Understanding

1.4 active

2.1

participation

Introduction to
human rights

Realities and
Opportunities

Strengthen youth
self-advocacy skills,
enabling young people to
represent their interests
and actively participate in
society.

Promote democratic
participation, while raising
awareness on accessible
mechanisms to engage in
decision-making
processes.

Promote accessibility of
content and methods,
fostering youth
engagement regardless of
background or ability.

Strengthen youth
self-advocacy skills,
enabling young people to
represent their interests
and actively participate in
society.

Promote democratic
participation, while raising
awareness on accessible
mechanisms to engage in
decision-making
processes.

Promote accessibility of
content and methods,
fostering youth
engagement regardless of
background or ability.

Strengthen youth
self-advocacy skills,
enabling young people to
represent their interests
and actively participate in
society.

Foster leadership,
collective engagement,
and representation,
particularly among

leadership styles.

The participants identified
themselves with leadership
style(s).

The participants defined
levels of participation.
The participants
recognised the means and
ways in which they can
become active and
engage within their
communities (on a
personal level).

The participants
advanced and acquired
knowledge around human
rights and human rights
approaches.

The participants became
aware of official human
rights legislations and
where to find them.

The participants became
more confident to
participate and define
their role across their
community(ies).

The participants explored
their role and experiences
within the different spaces
of their community(ies).
The participants
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2.3

24

Youth
Engagement
and Activism

What does an
advocacy

action look
like?

marginalized youth.

Raise awareness on how to
identify problems across
their communities and how
to promote actions
through participatory
processes and advocacy.
Promote accessibility of
content and methods,
fostering youth
engagement regardless of
background or ability.

Strengthen youth
self-advocacy skills,
enabling young people to
represent their interests
and actively participate in
society.

Promote democratic
participation, while raising
awareness on accessible
mechanisms to engage in
decision-making
processes.

Foster leadership,
collective engagement,
and representation,
particularly among
marginalized youth.
Promote accessibility of
content and methods,
fostering youth
engagement regardless of
background or ability.

Strengthen youth
self-advocacy skills,
enabling young people to
represent their interests
and actively participate in
society.

Foster leadership,
collective engagement,
and representation,
particularly among
marginalized youth.
Promote accessibility of
content and methods,
fostering youth

understood the realities,
opportunities and
challenges of their
community(ies).

The participants used
experiential learning to
Qain a better
understanding of
engagement.

The participants became
aware of how to use and
filter information available
to them, thus fostering
information media
literacy.

The participants
understood the concept
of advocacy through
concrete examples, and
good practices.

The participants gained
knowledge of
self-advocacy concepts
and tools for youth
participation.
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3.2

3.3

Stakeholder
mapping

Action
Planning
(Building the
message and
setting the
means)

Digital
Advocacy
Campaign
Testing

engagement regardless of
background or ability.

Strengthen youth
self-advocacy skills,
enabling young people to
represent their interests
and actively participate in
society.

Promote democratic
participation, while raising
awareness on accessible
mechanisms to engage in
decision-making
processes.

Raise awareness on how to
identify problems across
their communities and how
to promote actions
through participatory
processes and advocacy.
Promote accessibility of
content and methods,
fostering youth
engagement regardless of
background or ability.

Strengthen youth
self-advocacy skills,
enabling young people to
represent their interests
and actively participate in
society.

Promote democratic
participation, while raising
awareness on accessible
mechanisms to engage in
decision-making
processes.

Foster leadership,
collective engagement,
and representation,
particularly among
marginalized youth.

Raise awareness on how to
identify problems across
their communities and how
to promote actions
through participatory
processes and advocacy.

The participants could
recognize stakeholders
across their
community(ies).

The participants
understood the
stakeholders' roles in
decision and policy
making.

The participants could
identify means to reach
out to the stakeholders
(either direct or digital
means of advocacy).

The participants
understood the diversity
of advocacy action across
o community.

The participants gained
knowledge and ability on
how to plan an advocacy
action.

The participants
developed and presented
engagement and
advocacy action plans,
including digital/online
elements and parts of the
campaign.

The participants got to
know how to design and to
implement actions across
a community.

The participants
participated and reflected
on campaign approaches
for advocacy.
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3.4

Evaluation &
Follow-up

Promote accessibility of
content and methods,
fostering youth
engagement regardless of
background or ability.

The participants built
confidence and
understanding the
limitations and
opportunities of
campaigning.

The participants could
reflect on personal and
collective learning
experiences throughout
the activity.

The participants could
reflect on the impact and
educational approach of
the activity and the
performances of the

trainer

The participants
understood the follow-up
process and next steps:

o

Further action
planning in their
advocating group
Implementation
and Reflection of
APs

Polishing the
developed
campaign before
the conference
Developing
positions for the
European
Leadership
Conference
Attend the
European
Leadership
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The curriculum drafting process acknowledged, validated, and was
inspired by the findings of the national research conducted by the
PENDYW partner organisations, revealing the need for national, contextual
adaptation, as local realities differ significantly across the partner
countries. Chapter 6 reflects this by
compiling the reflections of the trainers regarding the plonning and
anticipated application of the curriculum to their respective national
contexts and target groups.

Yet, it is important to emphasise the need for flexibility, as the
current development phase is still a theoretical one, with only moderate to
limited information about the tangible realities and actual young people
who will participate in the training. Chapter 6 offers space for the trainers’
to reflect upon these challenges.

6.1.1 Curriculum’'s response to socio-cultural and/or political
specificities

To best address the Belgion unique socio-cultural, political, and linguistic
londscape, as well as the lived realities of its marginalized youth, the
curriculum’s  adaptation is grounded on the country's diverse
characteristics, including its trilingual reality (Dutch, French, German),
regional differences, and persistent inequalities despite a robust legal
framework such as the 2007 Anti-Discrimination Law.

Parallel to the general learning objectives, educators/trainers will further
advance the educational flow to reinforce peer-led outreach and
intercultural dialogue, recognising that many young people from migrant
or minority backgrounds may face longuage barriers or lack trust in
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institutional initiotives due to past experiences of exclusion or
discrimination.

Furthermore, intersectionality will be o core methodological principle,
explicitly addressing how overlapping forms of discrimination (racism,
sexism, ableism, homophobiaq, etc.) affect youth, particularly young people
who express/identity within various marginalized identities. To ensure
relevance and impact, the curriculum is further tailored to address the
specific needs and provide the tools to better tackle barriers faced by the
different key target groups (see 2.2.1).

Facilitating the learning process and better understanding of the national
context, the adaptation aims to raise owareness about Belgium's
anti-discrimination lows and the role of institutions such as UNIA
(Interfederal Centre for Equal Opportunities). As such, it can help bridge
the gap between legal protections and lived experiences, while facilitating
a process where participants gain a better understanding of their rights,
reporting discrimination, and navigating public services. This rights-based
approach is reinforced through case studies and examples relevant to the
Belgion context, such as the 2022 Brussels Labor Court ruling on
workplace hijab discrimination and the ongoing exclusion of Roma youth
from education.

6.1.2 Challenges for Implementation

Implementing the curriculum in Belgium presents a complex set of
challenges that reflect the country's diverse social fabric and persistent
inequalities. One of the most significant barriers is the low level of trust
many marginalized young people and their communities have toward
institutional initiatives. This mistrust is rooted in historical experiences of
discrimination and exclusion.

In  addition, Belgium's linguistic diversity further complicates

implementation. Belgium'’s trilingual environment (Dutch, French, German)
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means participants often have varying levels of proficiency in the national
languages, and sometimes in English. Thus, inclusive and accessible
communication might be inadequate due to the possibility of language
barriers amongst educators/trainers and even amongst the learners
themselves.

Structural barriers remain a persistent challenge. Long-term and deeply
rooted discrimination across education, employment, and public services
puts a lot of pressure on potential actions, with the risk of lacking
meaningful results within o short-term period (@ common issue with
advocacy) and potentially leading to disappointments or frustrations.

6.3 Training Structure Overview with National Adaptations

Table 6.1 Training Structure Overview - Belgium

Name tags,
Name + Adjective, ﬂ'(;)cehfrt
Getting to know Personal Profiles, PAper, ,
Al markers, 20
each other Two Truths and a Ltili l
Introduction, Lie nEiEine)-Le
M1q Presentation, welcome
""" getting to know materials
each other Presenting FlipChOl"t
. programme paper,
Al11.2 CSEMNEY O A Exploring markers, 40
the programme - .
expectations, fears post its,
and hopes pens
Al121 Team-building Highest Spaghetti Spaghetti,
. . marshmallow
Understanding  Tower, Silent chair s tape
M.1.2 Group Building how a group tasks, Building c,hoirs’ 90’
7 Activities A122 functions.ond <common bridge o
i f (The Derdians) eliciEelle]
the specific o ng materials
group dynamic Swamp crossing S0 A
Understanding Survival List,
A131 different types Raising the Stick,  Survival
M.1.3 Exploring of leadership Input on scenario 60
""" Leadership styles Leadership Styles cards, sticks,

A13.2 Exploring (with Belgian handouts
" leadership skills  context examples)
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M.2.1

M.2.2

M.2.3

M.2.4

M.3.1

Understanding
active
participation

Introduction to
Human Rights

Realities and
Opportunities

Youth
Engagement and
Activism

What does an
advocacy action
look like?

Stakeholder
mapping

Al14.

Al14.2

A211

A212

A221

A222

A2.31

A23.2

A24.1

A242

A3.1.1

Defining
meaningful
youth

Exploring one’s
own
participation
within one’s
community

Presenting
Human Rights
legislation

About
understanding
different Human
Rights
approaches

Finding one’s
role within the
community

Mapping the
realities in the
community

Exploring youth
engagement
and activism
through.
concrete
experiences

Critical thinking
of information

Display of
influential
advocacy action

Exploring one’s
own way of
advocacy

Researching key
actors and
stakeholders

Ladder of
Participation
(interactive),
Mapping own
community, ‘I
participate..." rope
activity

Step Forward

(adapted to Belgiaon

discrimination
cases), Different
Wages, Human
Rights video +
debate

Community

Mapping
(intersectional

focus), Storytelling

Circles on lived
experiences

Exploring Belgian
civic channels,
Information
literacy, Case
studies (e.g., Unia
cases)

Analysis of Belgian

advocacy cases

(e.g., hijab rulings),

Rope,
flipchart
paper,
markers,
community
mapping
templates

Step cards
(Belgium-spe
cific), wage
scenario
cards, video
projector

Large paper
sheets,
markers,
storytelling
prompts

Handouts on
Belgian
structures,
internet
access, local
case studies

Case studies,
advocacy

Exploring personal templates

advocacy

Silent floor
stakeholder
identification,

Mapping outreach

methods (Belgian
context)

Sticky notes,
flipchart,
stakeholder
guides

60

60’

60’

60’

60’

60’
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Action Planning
(Building the

M.3.2 message and
setting the
means)

M.3.3 Campaign Testing

M.3.4 Evaluation &
Follow-up

6.2.1

specificities

As analyzed

under-represented and often

A3.1.2

A3.2.1

A.3.3.1

A3.3.2

A34.1

A34.2

A34.3

Curriculum'’s

in the national

Identifying ways
to reach out to
the identified
staokeholders

Creating an
advocacy
campaign

Presentation of
the created
campaign and
receiving
feedback

Integrating the
feedback and
finalising the
campaign

Planning the
next steps

Evaluating
learning
outcomes

Closing the
training

response to socio-cultural

left

Creating an
advocacy
campaign
(experiential
learning,
group-specific
issues)

Role-play (e.g.,
reporting
discrimination),
World-Caofé, Digital
campaign
mock-ups

Reflective
Thermometer/
Choose A Side =
Yes/ Maybe/ No
(evaluation
statement),
Online/Printed
Evaluation,
Wraop Up and
Closing

behind when

Campaign
templates,
markers,
flipchart

90

Feedback
forms, digital
devices,
scenario
cards

30’

60’

and/or political

research, youth with disabilities are
it's about youth

engagement and activism. Due to a lack of understanding from society
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and even public services, disabilities (physical as cognitive) are either
ignored, leading to unadapted services and accessibility, or
overcontrolled, denying the disabled youth to his free-will and his integrity.

The activities planned on this curriculum aim for inclusive
barrier-free contents and learnings, taking into account any disabilities
the participants may carry, and adapting the sessions in consequence.

This goes first of all by an NS =Nt ERi el Ees, ready to
listen to the participants concerning any specific needs requested by
them. This first essential step creates a space where any barriers are
noticed and taken into account for adaptation for a safer learning
environment.

Then, the of each session is carefully planned,
to avoid physical barriers that can create frustration and o discriminative
atmosphere.

HlalelliVllelmorale and affective security is reached through inclusive
BIEIetEy), by a constant positive valuation of each participant during the
session. The learning outcomes are reached with the cooperation of each
individual. The training pace is tailored by the participants, for the

participants. The trainers are merely facilitating this process.

This curriculum offers a place for any youth—regardless of
background—to find o safe and secure place where they can learn at their
pace, explore their rights and their opportunities and be active actors for
their own communities. Equipped with new tools and knowledge,
accompanied by the hosting organization and supported by peers,

(elsle|elaiel =lellelplelslslel=—with some participants reaching the European
Leadership Conference for an international empowerment level.

6.2.2 Challenges for Implementation

The venue of the training will be carefully selected to assure an accessible
and safe space for learning and planning concrete actions.
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Besides the 2005 French law requiring all public building to be
accessible for everyone, it is essential to ask and check any details that

may negatively offect the training, such os:

e Lack of access ramp, narrow doors or corridors
e Distractive or overstimulating ambient noises
e No tactile path or clear orientation signs

e Unpredictable environment

Sigelplefielelelel=lgerd el M amda R aleldlale NI is mandatory to assure the
good quality of this training. A EIEEEIIEAEIEER will be assigned to follow
the good application of accessibility for all.

6.2.3 Training Structure Overview with National Adaptations

Table 6.2: Training Structure Overview - France

Getting to . Paper tape,
A111 know each ) 2::20 kil bingo 30
other 9 sheet, pens
) - Interactive and
Introduction, collaborative
M.1.1 presentation, getting _ identification of
to know each other Gettlng to expectotions Pope_rs’
Al112 know the - post-its, 60'
rfoaramme - Correlation between ons
Prog expectations and the P
prograomme, and
adaptations if needed
A121 Team-building Chairs,
tape,
Understanding cardboard,
Group Building how a arou - The Derdians, pens, ]
M.1.2 L et . 90
Activities A12.2 functions, and bridge gome papers,
the specific ) scissor.s,
group dynamic instruction
s printed
. . Understanding - Analysis on "The Paper,
M.1.3 E:Tézrmg el A13.1 different types Derdians"leadership pens, 40
4 of leadership  displayed flipchart
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M.1.4

M.2.1

M.2.2

M.2.3

Understanding active
participation

Introduction to Human

Rights

Realities and
Opportunities

Youth Engagement
and Activism

A13.2

Al14.

Al14.2

A211

A212

A2.21

A222

A2.31

Exploring
leadership
skills

Defining
meaningful
youth

Exploring one’s
own
participation
within one's
community

Presenting
Human Rights
legislation

About
understanding
different
Human Rights
approaches

Finding one’s
role within the
community

Maopping the
realities in the
community

Exploring
youth
engagement
and activism
through.
concrete
experiences

- "Leadership
academy for local
government’ test

- Blinded path in
pairs - styles of
leading the other

- Collaborative group
building of Roger
Hart ladder of
participation
(concepts and
definitions and
ladder)

Take a step with rope
| participate”

Presentation of rights
and legal protections
and mechanisms
available at
international and
national level

- Building the model
of the pyramid of
oppression

- giving examples or
lived experiences on
the hate pyramid

- Creating a pyramid
of connection/ love

- Storytelling about
one’s role within the
community

- Individual mapping
of challenges

- Collective cluster +
links between them

- Giving examples of
lived experiences and
planned actions for
their pyramid of
connection/ love

- Conclude with other
examples/ future

Blindfolds

Papers

A rope

Laptop,
video
projector

Papers,
markers

Flipchart,
markers

50

60’

30

20’

60’

30

60'

40
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What does an
M.2.4 advocacy action look
like?

M.3.1 Stakeholder mapping

Action Planning
M.3.2 (Building the message
and setting the means)

M.3.3 Campaign Testing

M.3.

4 Evaluation & Follow-up

A23.2

A24.1

A242

A3.1.1

A3.1.2

A3.21

A.3.3.1

A3.3.2

A34.1

A34.2

Critical
thinking of
information

Display of
influential
advocacy
action

Exploring one’s
own way of
advocacy

Researching
key actors and
stakeholders

|dentifying
ways to reach
out to the
identified
stakeholders

Creating an
advocacy
campaign

ideas the higher
levels if needed

- Museum of critical
thinking - concrete
analysis cases

- Research on
advocacy actions for
people with
disabilities

- Personal connection
with advocacy options
- Draoft of advocacy
campaigns

Internet,
devices

- Peer-to-peer
support on
identification of key
actors and
stakeholders in a
local, national and
european scale

- Means to contact
them, key figures

- Flash meetings with
trainers for support

Flipchart,
markers

- Describing further
the campaign
through a guide
template

- What is constructive

Presentation of feedback (Increase,

the created
coampaign and
receiving
feedback

Integrating the
feedback and
finalising the
campaign

Planning the
next steps

Evaluating
learning
outcomes

maintain, decrease)

- Presentation of the
created campaign
and receiving
constructive feedback

- Integrating the
feedback and
finalising the
campaign

- Brussels conference
- Networking with
staokeholders event

- Other follow up

- Dynamic evaluation
- Written evaluation

form
form

Evaluation

50'

30°

60’

90

20

60’

30
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A343 Closing the

7 training = SHEPE

6.3 Adaptation to the German Context

6.3.1 Curriculum’s response to socio-cultural and/or political
specificities
Following regional assessment which identified the intersecting barriers
that marginalized youth in Erfurt face for an equal participation in public
life, this curriculum is purposefully designed to address their complex
realities through inclusive, participatory, and empowering learning
experiences. Grounded in a holistic approach, it seeks to

fostering self- determination!

The center-based approach begins with a firm commitment to
EEERNEERNERENRENER. The facilitator is equipped to create a safe,
respectful environment by aoctively listening ond responding to

participants' experiences and needs. This encourages trust, ensures
content relevance, and helps identify invisible barriers—linguistic, cultural,

psychological, or social.

Workshops incorporate such as
role-play, scenario-based learning, and group discussions, allowing
participants to engage in real-life applications of rights-based responses
to discrimination. The content is framed through an [NEFEEa e NERE,
addressing the complexity of identities (e.g., race, gender, religion, and

socio-economic status) and how they shape exclusion.

The curriculum integrates |el8iiaR Ele e\ Zism=lalelele Sl =lel X
Sessions on leadership and advocacy are co-developed with participants,

enabling them to set the pace, define their priorities, and gradually build
self-confidence and collective ownership as they design and implement
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micro-projects tailored to their communities’ needs. This participatory

o] el W-Tn [ele\ IRV eINI sl e Bt ransition from passive recipients of support
to active changemakers within their local and regional contexts]

Ultimately, the progrom aims to cultivate an environment where
every young person regardless of background can explore their rights,
develop leadership competencies, and initiate meaningful civic actions,
supported by peers and the hosting organization.

6.3.2 Challenges for Implementation

While the curriculum has been designed with adaptability, inclusion and
participatory centered approach in forefront, several local challenges may
impact its implementation:

o \ENEN elele=tTlellliaAelalel Slelisiyy:  Particular care will be token in

selecting training locations that are accessible and welcoming. This
includes ensuring safe transport access, physical accessibility, and

proximity to communities served. Despite legal standards in Germany
mandating equal access, issues such as poorly maintained
buildings, inadequate signage, or exclusionary atmospheres may
persist and this will be identified in advance.

Ll anguage and communication barriersy\Ylela\Aelelgdlelfelelald-Nasle}VA {ole=

challenges in German-language comprehension. To address this,

sessions will be adaopted with simplified language, visual aids, or
peer translation when needed.

o EEEERERIEENEREERE: The wider political environment in Thuringiaq,
characterized by increasing backing for exclusionary and divisive
viewpoints, can shape how participants perceive the progrom. These
tensions might make some participants feel uneasy or unsofe,
particularly when discussing sensitive issues such as discrimination,
social justice, or activism. As a result, creating a supportive and
respectful space becomes crucial to ensure everyone feels
comfortable engaging openly.
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Wl Trust and

ast _neqative experiences involvin

elelgdlelelelpiachplelelelsinlslal:. Many participants come with
ublic institutions or trainin

programs, which can create skepticism or hesitation. Building trust

requires patience, consistent effort, ond o dedicated teaom that

genuinely reflects, understands and embodies the target group.

6.3.3 Training Structure Overview with National Adaptations

Table 6.3: Training Structure Overview - Germany

Paper tape,
pens, white
paper sheet

M.11

M.1.2

M.1.3

M.1.4

Getting to
A111 know each
other
Introduction,
presentation,
getting to know Getting to
each other A11.2 know the
progromme

A1.2.1 Team-building

Group Building Understandin
Activities g how a group
functions, and
Rll2Z the specific
group
dynamic
Understandin
g different
types of
leadership

A3
Exploring

Leadership styles i
Exploring

A1.3.2 leadership
skills

Understanding Defining
active A1.4.1 meaningful
participation youth

- Name tags exchange
& bucket list

- Interactive and
collaborative
identification of
expectations, needs,
contributions

- Correlation between
expectations and the
programme, and
adaptations if needed

- Leadership and
problem-solving
minefield navigation
game

- Principles for our
group (learning and
working together
during these days and
ofter)

- Building a leader
persona

- Room rescue

- Role play- ladder of
participation

flipchart, .
. 60
post-its, pens
Chairs, pens, 45
paper tape
Flipchart, 45
markers
Paper, pens,
olue, string, 45
balloons
Newspaper
magazine, 45'
pens, lego
Papers 60’
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Introduction to

i Human Rights
Realities and

e Opportunities
Youth

M.2.3 Engagement and
Activism

What does an
M.2.4 oadvocacy action
look like?

Al4.

A2.11

A212

A2.21

A2.2.

A.2.3.1

A23.

A24.

A24.

participation

Exploring
one’s own
participation
within one's
community

Presenting
Human Rights
legislation

About
understanding
different
Human Rights
approaches

Finding one’s
role within the
community

Mapping the
realities in the
community

Exploring
youth
engagement
and activism
through.
concrete
experiences

Critical
thinking of
information

Display of
influential
advocacy
action

Exploring
one's own way
of advocacy

Take a step with rope ‘Il

participate’ aliety
Presentation of rights
and legal protections
and mechanisms
Laptop

available at
international and
national level

- intersectionality-
wheel of power
mapping different
social identities and
systems of
power/privilege

Papers, pens

- Community Role Quest

participants reflect on  role cards,
the(ir) different roles in  scenario cards
the community

- Individual mapping of

challenges Flipchart,
- Collective cluster + markers
links between them

- Giving examples of
lived experiences and
planned actions

- the power of social
activism

- Museum of critical
thinking

-advoca

cy, types, examples and Internet,
principles devices
-Research on advocacy

actions

- Personal connection
with advocacy options
- SWOT analysis
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M.3.1 Stokel:\older
mapping
Action Planning

M.3.2 (Building the

message and

setting the means)

M.3.3 Campaign Testing

Evaluation &

NS Follow-up

A3.1.1

A3.1.2

A3.2.1

A.3.3.1

A3.3.

A34.

A34.

A34.

Researching
key actors and
stakeholders

Identifying
ways to reach
out to the
identified
stakeholders

Creating an
advocacy
campaign

Presentation
of the created
campaign and
receiving
feedback

Integrating the
feedback and
finalising the
campaign

Planning the
next steps

Evaluating
learning
outcomes

Closing the
training

- Peer-to-peer support
on identification of key
actors and
stakeholders

- flash meetings with
trainers for support

- Exploring available
local and national
mechanisms they can
use

- Describing further the
campaign through a
guide template

- What is constructive
feedback

- Presentation of the
created campaign and
receiving constructive
feedback

- Integrating the
feedback and finalising
the campaign

- Brussels conference
- Networking with
stakeholders event

- Other follow up

- Dynamic evaluation
- Written evaluation
form

-the time machine

- round of sharing &
takeaways

closure

Fliochart,
markers

Evaoluation
form

40

S0

40

90

60

30



6.4 Adaptation to the North-Macedonian Context

6.41 Curriculum’s response to socio-cultural and/or political
specificities
While the main activities are developed using materials such as Compass

and T-kits manuals, a specific focus will be given to the [elEE eleln=aideiiial
group as this process will be affected from the current problems and
issues that the different communities face in North Macedonia which is

directly linked with stigma, polarisation, segregation and overwhelmed

stereotypes among young people that unables conversation and
communication among the different communities,

Moreover, the activities will and provide
opportunities for members of different communities to
of each other and look into understanding the common
issues that they face as citizens rather than members of certain ethnic

groups. This approach will provide an opportunity to [salelale=hda=NalelggeiiieE
about how young people perceive and value democracy, leadership and

the sense of belonging in the places they live inl

6.4.2 Training Structure Overview with National Adaptations

Table 6.4: Training Structure Overview - North-Macedonia

Getting

to Know Paper tape,
Al cach - Bingo and name game bingo sheet, 30
other pens
Introduction, - Interactive and
M1 Presentation, Getti collaborative
" getting to know oo iin9 - igentification of
each other A2 the expectations Papers, 40
o E— Correlation between post-its, pens
ge 9 expectations and the
programme, and
adaptations if needed
M.1.2 Group Building Al121 Team-bui - Leadership and Chairs 45
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M.1.3

M.2.1

Activities

Exploring
Leadership styles

Understanding
active participation

Introduction to
Human Rights

Al22

A13.1

A13.2

A4

Al14.2

A211

A212

lding

Underst
anding
how a
gQroup
function
s, and
the
specific
group
dynamic
Underst
anding
different
types of
leadersh

P
Explorin
9
leadersh
ip skills

Defining
meaning
ful youth
participa
tion

Explorin
g one€’s
own
participa
tion
within
one's
commun
ity
Presenti
ale}
Human
Rights
legislatio
n

About
understa
nding
different
Human

problem-solving game
chairs

- Principles for our group

(learning and working Flipchart,
together during these markers
days and after)

- Building o tower Paper, pens,
olue

- Blided path in pairs -

styles of leading the other Blindfolds

- Collaborative group

building of Roger Hart

ladder of participation Papers
(concepts and definitions

and ladder)

Take a step with rope ‘Il

participate’ alicEs

Presentation of rights and

legal protections and

mechanisms available at Laptop
international and national

level

- Building the model of the
pyramid of oppression

- giving examples or lived
experiences on the hate
pyramid

Papers,
markers

45'

45'

45'

60

30

20

60
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Realities and
N Opportunities

Youth Engagement

2 and Activism

What does an

M.2.4 advocacy action
look like?

A2.21

A222

A.2.3.1

A23.2

A241

A242

Rights
approac
hes
Finding
one’s
role
within
the
commun
ity
Mapping
the
realities
in the
commun
ity
Explorin
9 youth
engage
ment
and
activism
through.
concrete
experien
ces

Critical
thinking
of
informati
on

Display
of
influenti
al
advocac
y action

Explorin
g one€’s
own way
of
advocac

Y

- Creating a pyramid of
connection/ love

- Storytelling about one’s
role within the community

- Individual mapping of
challenges

- Collective cluster + links
between them

Fliochart,
markers

- Giving examples of lived
experiences and planned
actions for their pyromid
of connection/ love

- Conclude with other
examples/ future ideias
the higher levels if needed

- Museum of critical
thinking

Internet,
devices

- Research on advocacy
actions

- Personal connection with
advocacy options

- Draft of advocacy
campaigns

30

60

40

S0

30

60
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1 Stakeholder
mapping

Action Planning
M.3.2 (Building the
message and
setting the means)

M.3.3 Campaign Testing

M.3.4 Evaluation &
Follow-up

A3.1.1

A3.1.2

A.3.2.1

A3.3.1

A3.3.2

A34.

A34.2

A34.3

Research
ing key
actors
and
stakehol
ders

|dentifyi
ng ways
to reach
out to
the
identifie
d
stakehol
ders

Creating
an
advocac
y .
campaig
n

Presenta
tion of
the
created
campaig
n and
receiving
feedback

Integrati
ng the
feedback
and
finalising
the
campaig
n

Planning
the next
steps

Evaluati
ng
learning
outcome
s

Closing

- Peer-to-peer support on
identification of key actors
and stakeholders

- flash meetings with
trainers for support

Flipchart,
markers

- Exploring available local
and national mechanisms
they can use

- Describing further the
campaign through a guide
template

- What is constructive
feedback

- Presentation of the
created campaign and
receiving constructive
feedback

- Integrating the feedback
and finalising the
campaign

- Brussels conference
- Networking with
stakeholders event

- Other follow up

- Dynamic evaluation Evaluation
- Written evaluation form form

- Celebration

S0

40

90

60

30
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the
training

6.5 Adaptation to the Portuguese Context

6.5.1 Challenges for Implementation

The challenges related to the implementation of the curriculum are
two-fold.

Firstly, the EeleelplellidAeliialzlf=le]lelyl oand the fact that during summer
months (when the activity is supposed to be implemented)

el gl En el gl sf s introduces a significant constraint.

\Vlelg=lelV/sIMthe prices of the venues increase significantly over the
due to the influx of tourists and tourism.

6.5.2 Training Structure Overview with National Adaptations

Table 6.5: Training Structure Overview - Portugal

Getting to Paper tape,
Al111 know each - Bingo and name game bingo sheet, 30
other pens

- Interactive and

Introduction,
collaborative

presentation,

ML getting to know Getting to el Papers,
each other A112 knowthe  Sxpectations pOst-its 60
T . ————— Correlation between ons ’
Prog expectations and the P
prograomme, and
adaptations if needed
. . - Leadership and
Al1.21 :eom-bU|ld| problem-solving game Chairs 45
o chairs
M.1.2 Gro.u.p'Building ?indﬁorjvtgnd - Principles for our
Activities r?)u group (learning and Fliochart
Al122 9roue working together P ’ 45
functions, . markers
and the during these days and
specific eins=),

45



Exploring
Leadership
styles

M.1.3

Understanding
active
participation

M.1.4

Introduction to

M Human Rights

Realities and

e Opportunities

A13.1

Al13.2

A4

Al14.2

A2.11

A21.2

A221

A222

group
dynamic
Understand
ing
different
types of
leadership

Exploring
leadership
skills

Defining
meaningful
youth
participatio
n

Exploring
one's own
participatio
N within
one’s
community

Presenting
Human
Rights
legislation

About
understand
ing

different
Human
Rights
approaches

Finding
one’s role
within the
community
Mapping
the realities

in the
community

- Secret vote
- Animals and Their
Leadership Styles

Paper, pens

- Blided path in pairs -
styles of leading the
other

Blindfolds

- Collaborative group
building of Roger Hart
ladder of participation
(concepts and
definitions and ladder)

Papers

Take a step with rope 'l

participate’ alicke

Presentation of rights
and legal protections
and mechanisms
available at
international and
national level

Laptop

- Building the model of
the pyromid of
oppression

- giving examples or
lived experiences on
the hate pyramid

- Creating a pyramid of
connection/ love

Papers,
markers

- Storytelling about
one’s role within the
community

- Individual mapping of
challenges

- Collective cluster +
links between them

Fliochart,
markers

45

45

60

30

20

60

30

60
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M.2.3

M.2.4

M.3.1

M.3.2

M.3.3

Youth
Engagement
and Activism

What does an
advocacy action
look like?

Stakeholder
mapping

Action Planning
(Building the
message and
setting the
means)

Campaign
Testing

A2.31

A232

A24.1

A242

A3.1.1

A31.2

A3.21

A3.3.1

A3.3.2

Exploring
youth
engagemen
tand
activism
through.
concrete
experiences

Critical
thinking of
information

Display of
influential
advocacy
action

Exploring
one’s own
way of

advocacy

Researchin
9 key actors
and
stakeholder
S

Identifying
ways to
reach out
to the
identified
staokeholder
S

Creating an
advocacy
campaign

Presentatio
n of the
created
campaign
and
receiving
feedback

Integrating

- Giving examples of
lived experiences and
planned actions for
their pyromid of
connection/ love

- Conclude with other
examples/ future ideias
the higher levels if
needed

- Museum of critical
thinking

- Research on advocacy
actions

- Personal connection
with advocacy options
- Draft of advocacy
campaigns

- Peer-to-peer support
on identification of key
actors and
stakeholders

- flash meetings with
trainers for support

- Exploring available
local and national
mechanisms they can
use

- Describing further the
campaign through a
guide template

- What is constructive
feedback

- Presentation of the
created campaign and
receiving constructive
feedback

- Integrating the

Internet,
devices

Fliochart,
markers

40

S0

30

60

S0

40

20

60

30
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M.3.4

Evaluation &
Follow-up

A34.1

A34.2

A34.3

the
feedback
and
finalising
the
compaign

Planning
the next
steps

Evaluating
learning
outcomes

Closing the
training

feedback and finalising
the campaign

- Brussels conference
- Networking with
stakeholders event

- Other follow up
- Dynamic evaluation .
. . Evaluation
- Written evaluation
form
form
- Angel walk
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This annex introduces the resources consulted by trainers in the
development phase of the present curriculum. These resources are also
relevant for further tailoring during the implementation of the

curriculum'’s activities.

Common Resources

e Compass Manual for Human Rights Education with Young People
Available ot

o Relevant Sections on Disability and Disabilism:

(1) Different Wages. Page 139
(2) 1 Want to Work, See the Ability, Sports for Alt Page 448

e T-Kit 15: Participatory Youth Policy

Available at:

e [eadership Academy Programme - Module 2: Leadership

Available at:

e Bookmarks: Combating Hate Speech and Discrimination Online

Availoble at:

e T-Kit 8: Social Inclusion
Availaoble at:
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https://rm.coe.int/compass-2023-eng-final-web/1680af992c
https://rm.coe.int/compass-2023-eng-final-web/1680af992c#page=139
https://rm.coe.int/compass-2023-eng-final-web/1680af992c#page=448
https://pjp-eu.coe.int/en/web/youth-partnership/t-kit-15
https://pjp-eu.coe.int/en/web/youth-partnership/t-kit-15
https://rm.coe.int/16806f3628
https://www.coe.int/en/web/no-hate-campaign/bookmarks-connexions
https://pjp-eu.coe.int/en/web/youth-partnership/t-kit-8-social-inclusion
https://pjp-eu.coe.int/en/web/youth-partnership/t-kit-8-social-inclusion

e The European Convention on Human Rights - How Does It Work?
Available at: Explainer Video (Youlube)

e Intercultural Dialogue - A review of conceptual and empirical issues
relating to social transformation
Available at: UNESCO

e Anti-Racism Resources: Includes the "Pyramid of Hate"
(Anti-Defamation League) and "Pyramid of Love" (Prof. Char Kunkel &
George Thompson). Available aot:

https://www.drnatedmond.com/anti-racism-resources.html

e Moseopunks Action Recap. Available aot:

https://incluseum.com/2018/07/07/museopunks-action-recap

Locally-Sourced Resources

Relevant to Belgium

S0


https://www.youtube.com/watch?v=yC1ndo8yX0w
https://www.annalindhfoundation.org/sites/default/files/2020-03/Intercultural%20dialogue%20a%20review%20of%20conceptual%20and%20empirical%20issues%20relating%20to%20social%20transformation.pdf
https://www.drnatedmond.com/anti-racism-resources.html
https://incluseum.com/2018/07/07/museopunks-action-recap

e YOUTH POLICY IN THE THREE COMMUNITIES OF BELGIUM

Available at: Flemish Government, Publications

e Brussels, A High-Risk Political Patient? Reviving Political Engagement
Among Vulnerable Brussels Youth
Available at: VUB University

e Country System Mapping, Flemish Community (SECTION 6 -
STAKEHOLDER COLLABORATION, CO-OPERATION AND EFFECTIVE
COMMUNICATION)
Available at: European Agency

e Youth Wiki - Belgium
Available at:

o Flemish Community

o French Speaking Community

o German Speaking Community

e Global Citizenship in Belgium
Available at: Diplomatie Belgium

Relevant to France

e Different studies on promoting equality, non-discrimination and
equal recognition before the law for persons with disabilities :
o Promoting Equality and Nondiscrimination for Persons with
Disabilities: Contribution of the Council of Europe Strategy

towards the Rights of Persons with Disabilities
Availaoble aot:

o A Study on the Equal Recognition before the Law :
Contribution of the Council of Europe Strategy towards the

Rights of Persons with Disabilities

Available at:
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https://publicaties.vlaanderen.be/view-file/63541
https://cris.vub.be/ws/portalfiles/portal/119921009/20231227_V2_Paper_Reviving_Political_Engagement_Among_Vulnerable_Brussels_YouthES.pdf
https://www.european-agency.org/sites/default/files/CSM_Country_Report_Belgium_(Flemish_community).pdf
https://national-policies.eacea.ec.europa.eu/youthwiki/chapters/belgium-flemish-community/overview
https://national-policies.eacea.ec.europa.eu/youthwiki/chapters/belgium-french-community/overview
https://national-policies.eacea.ec.europa.eu/youthwiki/chapters/belgium-german-speaking-community/overview
https://diplomatie.belgium.be/sites/default/files/2024-10/Strategy-Note-Global-Citizenship-Education.pdf
https://rm.coe.int/168070d7f6
https://rm.coe.int/168070d7f5

e The Derdians Activity (Bridge Game): A simulation game exploring
intercultural communication and group dynamics
Access the activity guide

e | eadership Academy Programme - Module 2: Understanding
Leadership.
Read the module

Relevant to Portugal

e Pathways Handbook: A Handbook by and for Educators. Creating
Pathways for the Political Participoation of Young Women
Read the handbook
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https://drive.google.com/file/d/1UgQ3DYaBeyRJ5-zqQz8xv95ARK_Z_H0l/view?usp=drive_link
https://rm.coe.int/16806f3628
https://www.ecos.pt/uploads/7/0/6/1/70619115/patherwayseng_online_.pdf
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